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FOREWCRD

The SEDL Regional Exchange (SEDL/RX) Project provides information
and technical assistance services to educators in six states: Arkansas,
Louisiana, Mississippi, New Mexico, Oklahoma, and Texas. It is one of
seven RegﬁbnailExehanges in the nation-wide Research and Development
"EXCHahge {Eé&) funded by the National Inst1tute of Educat1on _which

Tists as a major goal the d1ssem1nat1on of information about educat1ona1

research and development (R&D) ' .
To assist in accomp11sh1ng this goal, the SEDL/RX plans and sponsors
* R&D SPEAKS conferenees on topies re]evant to state needs. R&D SPEAKS:

SPECIAL EDUCATION s the third such conference in the series. It was

ééﬁVéyea during the Eéﬁ?éreﬁéé CONFERENCE PROCEEDINGS FOR R&D SPEAKS:

SPECIAL EDUCATION was prepared -z

Dur1ng 1980 three more R&D SPEAKS eenferenees will be sponsered by
the SEDL/RX. These conferences will prov1de opportunities for sharing,
communication; and growth between researchers; clients; and users of the
knowledge products of educational research and development.

Execut1ve Director
February 1980
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) | I. INTRODUETION

_ , N4
R&D SPEAKS: SPECIAL EDUCATION was a conferénce held at Southwest

Educational Development Laboratory on September 20-21, 1979. . The conference

was sponsored by thg Reg1ena] Exchange of theé Southwest Educat1ona1

Development Laboratory (SEDL/RX), a project fu"ed by the Nat1ona1 Inst1tute
Of Educatiéh (NIE)’ Rééidﬁé] Ei@ﬁaﬁgés diééé 777777777777777

pract1t1oners w1th needed resources; and communicate information about
pract1t1oner rneeds and activitiés to those engaged in educat1ona1 research
and development. The SEDL/RX serves the six state educat1on agencies in
Arkansas; Louisiana; Mississippi; New Mexico, Oklahoma;; and Texas.
R&D SPEAKS: SPECIAL EDUFATION is the third in a series of R&D SPEAKS
conferences, an innovation of the SEDL/RX. R&D SPEAKS are designed to
,”respond to pract1t1oner needs by br1ng1ng pract1t1oners _thertatest results

agencies served by the SEDL/RX. )
In planning the conference, the®™BEDL/RX was able to call on the
expertise of SEDL's Special P?éjéété'ﬁiﬁﬁéiéﬁ: The Special Projects
Division provides training and technidal assistance to supervisors,
teachers and aides who care for ch11d(en with spec1a1 needs, in both
pub11e school and day care sett1ngs Spec1a1 PrOJects has conducted in-
" service: training throughout the region us1ng a series of workshops which . -. ’
can be adapted to meet site needs: It is concrete; hands-on training
 which makes abstract concepts understandable, applies to any curricula
‘ already in effect; and covers a wide range of topic areas from child
déveiopmentgto'se%ving the handicapped.




The Special PrOJects staff is we]] qualified “to provide sucn
‘EFa1n1ng. Joyce Evans; Director of the division, holds degrees in
Speech Pathology, Special Education=Mental Retardation, and completed
her Ph.D. in Learning Disabilities at The University of Texas at Austin.
‘Since Jo1n1ng SEDL in 1970 she has conducted research, deve10ped 1nstruc-
tional materials and conducted field-training in the areas of ear]y ;
childhood, pawent1ng, and spec1a1 education. She has been a teacher of

preschoo]l hand1capped children and. e]ementary students; and a public

N
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school speech therapist.

Donna Bricker-Derkacz has a BA from The University of Texas at Austin
and a ‘MA from Southwest Texas State University in Special Education.
Oonna has been a teacher at the Open Boor Preschoo] Canter in Austin and
prev1ous]y taught at the Infant- Parent Center for hand1capped children.

She also taught for several years at the elementary level in San Antpn1o’s

-

___ fdgewood School Bistrict: ewbe,;e,eewweemm,eﬂew,M;z;w_;_me_u;;;fw

Mary Grace 5 BA 1s in Psycho]ogy and Spec1a1 Educat1on Her Masters

Mental Retardation- Pr1or to Jo1ng SEDL she taught spec1a1 educat1on
classes in the Northeast School District in San Antonio. She also worked
as the parent counselor for the handicapped and as hand1capped serv1c°s
coordinator for the Head Start Program in Austin.

~ Four presentat1ons were made by the Special Proaects staff for the

“conference "Adapt1ng and Managing the Environment for Ma1nstream1ng,

“Commun1cat1ng with Parents of Hand1capped Children," "Ind1v1dua11zed
Education Programs,” and "Handling Behavior Problems and Communicating
with Children." £n add1u16h, there was a v1de0tape of a.presentation by

Or. Alige Gidott titled, "Oriving ;h11dren Sane," and a session for
materials viewing and display. Twenty-two participants attended the
conference. All six states and SEDL were represented, along with
Region V1 Gf the Department of Health; Education; and Welfare (REW),
the Research for Better Schools Laboratory (RBS); and HIE. '

11
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CONFERENCE PROCEEDINGS FOR R&D SPEAKS: SPECIAL!EDUCATION synthesizes
the content of the presentations using written materials provided by

the Special Projects staff as well as interviews with them: It also
sutmarizes the evaluation data. Tre appendices 1ist the materials >
displayed and viewed and provide sample copies of the handouts. The
agenda for the conference is reproduced on the following page.:
S A
.
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FOR

' ' “R&D SPEAKS IN SPECIAL ZDUCATION"

Thursday,; Seotemoer 20; 1979
. 8:00-3:30am £ya-0peniing Carefiony :
{with coffes, :e2a, juices, and pastries for assiscance)
8:30-3:00am Welcome
Introduction of Conference Leaders and Participants

Orientation to Suilding

9:00-10:30am  Adapting and Managing the Environment for Mainstresaming
10:30-10:45am  BREAK ‘
10:45-12:30pm  Communicating xith Parents of Handicapped Ch{ldren

12:30-1:30 pm  LUNCH

1:30-3:45pm Ingividualtzed Education Programs (I.E:P.'s) —
(includes a
break) -
3:45-5:00pm Materials Oisplay (optional; but please try to drop in for a
little while)
Friday, Seotember 21, 1979 ° .
8:30am “Oriving Children Sane” by Alice Ginott
(videotape)

Coffes; taa, juica, and pastries ~ill be availadla

s §:15-11:30am  Handling Behavior Problems and Communicating with Children
:15-11:302 | Comn ;

(includes a .
break) =
11:30-12:00 Closing remarks ’
EGéid&EiQE

, Reifbursaient Forfs

Pl

211 €. Ith Streat
Austin, Texas 78701
Sth ‘Floor Conferenca Rcom
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ADAPTING AND MANAGING THE ENVIRONMENT FOR MAINSTREAMING

Bonna Bricker-Derkacz

assisted by Mary Grace -} N



ADAPTING AND MANAGING THE ENVIRONMENT FOR MAINSTREAMING

Bcnna Bricker-Derkacz
assisted by Mary Grace

. _

THE IMPORTANCE OF THE PREPARED ENVIRONMENT

1

The presentat10n was held 1n the Spec1a1 Proaects Learn1ng

centers and spec1a11y adapted materials for the hand1capped. The
‘presentation began with a discussion of the importance of the 5féﬁéréa

environment. The prepared environment is the "keéystone" to an effective
classroom. With it everything that:goes on in the classroom--screening,

rééé%%ai assessment; or an individualized educat1on p]an--1s enhanced:
The prepared environment is crucial in teaching both hand1cq2ped and non-
handicapped children. This point was rather graphically 111usgrated

for part1c1pants via a poster show1ng a keystone arch. The keystone
arch; whose jnvent1on is attributed to the Ancient Greeks, is what even
today keeps Up every arch made with stores or bricks. When the keystone
is Féﬁéﬁéa' fﬁe éféh féiié F1gure 1 presents the keystone arch

THE
PREPARED
\ ENVIRONMENT /

Figure 1

[y
O
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The prepared environment s mu1t1sensory--that is, every part
of the cTassroom appeals to the senses and lends itself to the learning
act1v1ty in quest1on In erder to 111ustrate the eruc1a1 nature of
participants. The theorum a2 + b2 = ¢2 is a symbo11c formdla which you
can validate through concréte experience. Until you validate the
theorum through concrete experience it is difficult to understand what :
it means: This was demonstrated for participants with wooden blocks?
Using the senses for validation applies to the learning of adults as
well as children: In other words; it continues throughout 1ife.

HOW THE SENSES WORK TOGETHER IN LEARNING
>

The five classical senses (taste, ‘touch, hearing; smell,
and seeing), plus motor ability, the sixth sense;, are critical to
learning. Handicapped children experience a distortion or.an absence of
one or more of the senses; and sometimes one sense is sO powerful or so
distortad that it can skew or adversely affect one or more of the other
senses.

Participants were shown a "Spoon Model,” illustrating how the
six senses work together 1in 1earn1ng and how senses can be absent or
distorted. The "Spoon Model" is made up of six wooden spoons each
labeled with one of the senses and held together at the po1nts by wire.
Part1c1pants were asked to imagine the spoon model when hearing, for
example, is distorted: the hearing spoon becomes 1arger and the other
spoons shrink in compar1son. One sense; like s1ght, can be absent: the
appropriate spoén d?séﬁﬁeérs ?réﬁ Viéw' Aﬁéthér seHSé;v1iké téathf cah
motor abjlities: the sense spoon lies crosswise over the motor spoon:
In preparing the environment for teach1ng hand1capped children, it is
necessary to use a child's stronger sensory modes:, Re1y1ng on verbal

instruction alone isn't effective:

Rt
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8 . STRUCTURING THE CLASSROOM ENVIRONMENT
oot o5
When structur1ng a mu1t1sensory environment in which children
can work there are. four areas for teachers to consider:

- . . <
s Orientation

Adaptation -

W, N ks
. . .

Boundaries
- 4. Designing specific aétivities

The purpose of orientation is to orient the children to the
classroam; to the act1v1t1es, and to the mate41a1s Everything must be
carefully introduced to the handicapped child, using the strongest
sensory modes, ﬁﬁtmafity the motor abilities: In demonstrating to the
child how to use the environmenty teachers nged to use exaggeratéd
metiéhs; usé ta1k tbitééﬁé;éﬁa not t6 ekﬁiéﬁn (on the bas1s that act1ons

teééﬁer stands behind the child and moves the ch11d S body in the way it

should go. These four techn1ques were illustrated for participants.

In cen51der1ng adaptation; teachers must m0d1fy the classroom

5 éo chiidren can use 1t Adaptat1on re5u1ts in access to the environment.
hand1capped children. For examp]e, footrests, part1tibhs to eliminate
distractions, timers to make time objective rather than teacher-arbitrary,
ﬁborc’hairsi flat dollies, skidless pads for materials. Abundant
examples of adaptations were present in the Special Project Learn1ng
Center for part1c1pants to examine.

‘Boundaries; the third area for teachers to consider; are ﬁi‘
often "lost in space." Boundaries help handicapped children focus.
Otherwise their energies go into structuring rather than learning about
ideas. Teachers need to do the structuring for the children in advance.
Boundaries are needed for materials, for activities; for the child's
body, for the physical énvironment in which the child is placed.

1%




~ Some examples of boundaries which can be used for materials or activities
are baskets, trays, placemats, boxtops, tape. These were. illustrated for
the participants. \ B
In structuring the physical environment for children it is’
also iﬁﬁdrtént to set up 1éa?ﬁiﬁ§ centers. Boundaries for the learning

qenters cdn include she]ves used as part1t1ons, cardboard part1t1ons N

tape tapestries. Materials need to be categorized according to the
1earn1ng centers: For examp]e a 1earn1ng center which hasfmater1a1s

involving the use of sound could have a p1cture of an ear taped to the
shelves. After a child is 1ntroduced to the use of sound for ]earn1ng,

then the center is 1abe1ed Boundaries should also be set up so the
child knows where he or she is working. Some examples are sit-upons,

carpet squares, *hrow rugs. ‘

Finally; in the area of designing specific activities fir
ch11dren, it was exp1a1ned\to part1c1pants that some activities have a
open-ended, and for some the end result is 7open=ended. It is also
possible to have activities which are a combination of unstructured and
structured. Art is an example of an activity with structured procedure

" and an unstructured end result: < —

There is an instructional sequence for activities that goes
from concreté to abstratt easy to hard. AR aud1tory sequence was ‘
demonstrated for participants using a .1ist of materials and the materials
“themselves; which went" from easy to Fard. The hard act1v1ty represented
the goal or the end resu]t of the previgus activities.

19




COMMUNIEATING WITH PARENTS OF RANDICAPPED CHILDREN -

Br. Joyce Evans -
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COMﬁUNICATiN’ WITH PARENTS OF HANDICAPPED CHILDREN

~ Dr. Joyce Evans

information on issues and possible prob]ems in working with parents of
handicapped children and (2) to demonstrate techniques and activities
for teacher inservice training. Activities, techniques and materials

fqr the.presentation were excerpted From two workshops developed by the
Spec1a1 Progects Division: "Understand1ng Parents of HanQ1capped
Children" and. "Parents Are Our Best Resources." O

WHY INVOLVE PARENTS

In conducting inservice tra1n1ng for teachers; regsons ,for
1nvo1v1ng§5arents fiust be g1ven wh1ch{§pp]y to each 1nd1v1dua1 teacher.
Each teacher has his or her own Feasons for work1ng wi th (or not working
w1th) parents. 51mp1y te111ng teachers that parent 1nvo1vem6h§ is_

required or ®hat it is important is not sufficient. In-service trainers,

‘as well as administrators, must be prepared to convince teachers that

parent involvement is important and of value to teachers as well as to
parents and children:

There are many reasons for 1nvo1v1ng parents: éame of these
will appeal to one teacher and some will appeal .other teachéré._ Reasons
for involving parents can be divided into four categories: (1) Tegal,
(2) moral, (3) increased child learning, (4) increased parental support.
PUb11c Law 94 142 and state 1aws require parent 1nvo1vement 1nc1ud1nql

need to work with parents. Moral reasons for 1nvo1v1ng parents may
focus on the facts that parents are with their children over the years,

{
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parénts are children's first teachers, and children are a part of a
fam11y interaction system. When teachers recéghize these po{nts, many

of them will feel a foral respons1b111ty for working with parents.

Other teachers may be exc]us1ve1y devoted to child- 1earn1ng For them,
reasons for involving parents may be the fact.that children learn more
effect1ve1y when parents are involved or that parents can best he1p
profess1ona1s9 as well as he]p from teachers. Nearly all teachers

want the support and approval™of parents: khen parents are actively
1nvo1ved and feel that they are he1p1ng and contr1but1ng to their child' s
future, they are a]so support1ve of the teacher. In introducing ory 7
expand1ng upon the involvement pf parents, it is abso]ute]y critical ﬁOr(
"the 1nserv1ce trainer to take a pos1t1ve focus, emphas1z1ng the potential

benefits to teachers as well as to parents
E!

TEACHER ATTITUDES <

variables in involving parents. Unfortunately, teachers are often unaware
of their own attitudes or the possible stereotypes they may have about
parents. THis becomes even more important when a child is handicapped

or éériau§1y i11: Teachers need to understand possible feelings or
sreactions of parents in order to work with them more effectively. Through
1nsenv1ce training, teachers can be helped to recogn1ze "their attitudes
and tt understand the fee11ngs of parents First teachers must recognize
the1f?pwn attitudes in order to avoid preconceived expectatibns about
parents. ,h Next teachers need to recognize ang accept each parent as a
unique ipdividual, just as they recognize the individuality of each child.
In addition; when the parent has a child who is handicapped or seriously
i11, the teacher must understand the parent's feelings.

22
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exist about parents To .

i1lusgrate stereovyp1c attitudes and to demonstrate an inservice activity,
art1c1pants were asked to write down their first reaction to ten labels
perta1n1ng to parents: It was emphas1zed that there were no correct

answers, only individual reactions. The following give the labels and

some of the responses.

.

1. parents .
2. single parent

i. foster parent

4: adoptive parent

5. grandparent

6. stap-parent

7. ministar's child

8. teacher's child

9. psychalogise's child

10. child of parents in military
service

SAMPLE RESPONSES

*gaod, laving, mother, father

hard; tired; motner; lonely,
aivercs

loving, mean, in it for the money,
giving, orphan

kind; understanding

spoiling, loving, babyfitsars

mean, remarriage, wicked~step
mother

perfect, .uptignt, unruly, rottén

_smart; good well-mannered

neurotic, behavior problems,
smart

brat; well-adjusted; traveled

- As the responses illustrate, some parent labels elicit a more positive

reaction than others. There are usually more positive reactions to

"foster parent” and "grandparent” than tg "single parent" and "steo-

'baféhtf” There are usually more positive responsez/‘o "teacher's child"
d

and "minister's child" than to osycholog1st s chi

585510ns; response§ to these 1abe1s 1n1t1ated group d1scuss1on

21

* or "child of
narents in military service." In this presentat10n, as in teacher 1nserv1ce

The



they hold about parents. When participants hear the labels that others
hold and compare them to the labels they hold, a process of self-

" recognition takes place.

Parent stereotypes come From ai??é?éﬁt saueaeg éﬁa have'ai?%efeht

with the story of C1ndere11a and her mean step—s1sters After overhear1ng
crue? step- mother " Susie's mother recogn1zed a potential danger in the
child's unquestioning acceptance of the story. - It so happened that a
stepsfamily sttuation exilsted in Susie's fam11y, o) her fiother asked her
tffie thought her aunt (a step-mother) and her cousins (step- sisters)
Jyhe mean and cruel. Su51e immediately said; "No." By drawing upon the
unt and cousins whom Sus1e kriew well, the mother po1nted out that all
step-mothers and step-sisters are not mean and cruel to each other. In
this way, Susie was he]ped to avoid deve]op1ng a negative attitude about
step-fam11y s1tuations The attitudes and stereotypes héld by adults
toward otheYs are often the result of childhood experiences; 1nc1ud1ng

v

stories wh1ch have been unconsciously accepted. ///
2
Teachers need to realize that parents, 1rﬁe a11nof us, are

individuals. Parent labels or group descriptions do not describe - _;?;i_

individuals. Group1ng and 1abe11ng can be dangerous it can create
negative expectat1ons This activity is effective in teacher training
sessions because 1t persona11zes the message about stereotype att?tudés

fee]1ng{f' :

: Anothef area important to teachers' relationships with parents
is teachér expectations. It is important for teachers to have and
convey pos1t1ve expectations about parents and their children. Teachevé
tend to genera11ze from a few bad experiences with some parents to all
parents. A self-survey activity was described to part1c1pants which they

could use in helping teachers see that they need to focus on the positive.

24



. ment or word about each child in their classrotm; in the third eglumn

In the activity teachers are given a sheet of paper and.asked to fold
it into four long columns. In one column they are to write the names of
the children in their classroom, in the second column a positive state-

the parents' names, and in the' fourth column a positive statement about

“each parent: Then teachers are asked to circle the name of each parent

to whom they have spoken recently. After this is done, the teachers
are asked whether they could quickly remember the names. of each child

and the child's parent(s) and whether they could think of something
positive to write about all the children and Eté?r parents.

Like the stereotype activity; this activity results in a

heightened self-awareness on the part of teachers about their expectations.
The activity demonstrates to teachers that they tend to remember and

name the well-behaved children first, often forgetting the guiet child,

and that they have a?fffcﬁify,éféfﬁﬁd‘ﬁéé?fivé things about each child.

Y

It also shows teachers that they may not havé spoken to all the parents
Féééﬁfiy'éﬁ&‘ééﬁﬁéf state positive things about the parents or their child.
parent involvement begins with the teacher's focus on the positive. It
was stressed again that parents are individuals with their own reeds

and interests and that teachers must be sensitive to parents’,

Addressing the issue of who should work With the parents,
participants were told that beginning teachers usually need the help of
experienced teachers, in other words, teacher-teams. Thosa responsible
for training teachers to work with parents must themselves have a
positive attitude toward parents and be able to create positive attitudes

in the teachers.
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A |
_THE FEELINGS OF PARENTS

. When parents have a child who is handicapped or seriously. i11; -
they go threugh various stages in reacting to this fact. These stages
do not occur in a rigid order, and they are not completely abandoned
or resolved. FFédUénETy; they are circular, reoccurring at different _
points as the child changes and the parents must once again deal with the
fact that their tﬁ%id %é ai%?éféﬁf When Eéééﬁer understand what

The first stage is BENIAt; Parents will say, "This can't be
trie; I don't believe this is happening." The second stage is ANGER:
Why should this happen to me," "I'm-angry with the world." The third
stage is BLAMING. "It's someone else's fault. .The doctor wasn't any
good. It's hereditary--the other side of the family." The fourth stage
is GUILT. "Did I do something wrong when I was pregnant? B4d I do
someth1ng to damage the child? Am.I to blame?" The ???EE éfagé is
SEARCH. "There must be a cure; another doctor will know." Semetimes the
search stage is important: new clues are found;and the diagnosis or
treatment recommended by one physician is not necessarw]y the on]y one.
The sixth stage is FUTURE,WORRY AND FEAR. “What will happen to this child?
Can my child learn to read, graduate, hold a job?" The seventh stage
is ACCEPTANCE. As With the othér reactive phases, acceptance re]ates to
the child's developmental Tevel. For example, acceptance of a child's
awkwardness in wa1k1ng does not mean automatic acceptance of the child's

inability to ta]k well, or~academ1c problems at a later time.

After these staqes were 1ntroduced and d1sCUssed part1c1pants

Safety Series deve]oped by the Spec1a1 PrOJects D1v1s1on for the Texas
. Department of Human Resources (TDHR) The series is available from TDHR's

Child Beve]epment Proqpam D1v1sibn John H Reagan Bu11d1ng, Austin, Texas
73701 .




¢ ACTIVITIES TO INVOLVE PARENTS

The first step a teacher might take in involving parents is to

conduct a parent survey: A sample parent survey form which asks parents
about their individual skills and interests and includes a number of

‘choices. and activities for working parents was distributed, The form also

gives parents a choice of times to be in the classroom, ways to help or
observe, or ways to supply materials for the classroom. (See Appendix B,
Handouts,; for a copy of the form:)

One way to involve parents is through the use of bu]]et1n boards.

“Bulletin boards can serve several purposes: they convey classroom infor-

mat1on, show specific parenting techniques, and give general information of
value to parents and children. A classroom-information bulletin board
conveys information to parents about da11y activities of the children and
future needs. It can 1nc1ude p1ctures drawn by ch11dren phdtographs of
children doing various activities, or samples of the children's work.

It can also include other types of illustrations; with a brief description
underneath explaining classroom activities, such as pictures of animals
and a notation underneath saying; "We will take a trip to the zoo." This
type of bulletin board can also include notes of appn@c1at1on of thanks

to §6é6??16 55?éﬁf§ ?BF time or materials contributed. For example, a
Smith f hi : | The bu]]et1n

teacher is busy

A bulletin board which-shows Specific parenting technigues or
information which parents can use at home is also helpful in getting

- parents involved. For example, teachers could display a pamphlet such as

§E5L's Praise Your Ch11d from the Positive Parent Ser1es as a center

focal point. Pos1t1ve comments of apprétiéfién which parents might make
to children can be written in, or illustrations drawn show1ng parents

thanking cfildren. Other items illustrating the concept of positive

expectations can be added: =m4y
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A bulletin board which gives information of value to parents and
children might focus on the importance of good vision and visual screemipng.
Pamph]ets from War1ous assocjations such as the American Optometric Eﬁ;r
Association and the Association for the Blind can be. used a]eng Wi th
114ustrat10ns of the child being given a visual screen1ng test. The

- purpose might be to inform parents of visual screening to be .conducted the

" following week:

Bulletin boards for parents should be planned with care and
changed frequent]y 1f the same one is allowed to remain in place forz
an extended amount of time, parents will quit paying attention to it:

If books and pamphlets on work1ng with parents are available; teachers
need to be made aware of the mater1a1s and where they can be checked out:
If books and pamph]ets for parents to check out and use at home are
available these should be shown and described. If such books are
available locally or if there are p]ans to establish a 11brary of
parent1ng 1nf0rmat1on materials; then teachers should be gTven a
b1b11ography, preferab]y annotated. Any such bibliography should include
the complete name and address for direct ordering:

Another way to involve parents is by the use of "Love Tags,"

a concept developed in R1chardson Texas, by the Educational Personnel
Department Consortium. "Love Tags" are like gift tags. Each one g1ves

a positive parenting tip or makes pos1t1ve comments. Teachers can send
"Love Tags" home with children at regular intervals. Other ideas can be
added or adapted. ‘“Love Tags" afe a nice way for teachers to communicatg
With parents. (See Apoendix B for additional information on "Love Tags:")

Parents are often threatened by the way in which teachers and
other professionals communicate with them. It is important for teachers
to listen to the parents rather than do all the talking. A copy of
"Cémmahfcatihg With ﬁaréhts It Beg1ns with L1sten1ng," an art1c1e by
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SUMMARY

In this presentation some of the problems and issues related
to working with parents were described. Working with parents is really
adult education involving adult interaction rather than child-centered
or §UBjééE épntact know1édgé ﬁiéid béSéd traihihg éipéfiéﬁéés over the

training for working with parents. They often have grave reservations

and feel 1nt1m1dated about parents, or they feel their JOb is to "train"
parents 11ke they wou]d ch11dren, us1nq an author1tar1an approach

in adu]t 1nteract10n and communication. The person who works with
parents must be sensitive and aware of ways of working with adults:

parents; to the child, to the teacher, and ultimately to the—school
system itself. One of the items on a recent Gallup Poll of the public's
attitude toward public school assessed the desire of parents to bé more
knowledgeable and more involved in the schools. Parents are interested
~and concerned about their child's education. But teachers need help,
especially teachers who work with handicapped children aad their parents.

4
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INDIVIDUALIZED EDUCATION PROGRAMS

Mary Grace
ass1sted by Donna Bricker-Derkacz

WHAT IS AN IEP?

The bféSéﬁtétféh began Witﬁ the Eéﬁﬁéii for Ekééﬁtiéﬁai
Children's definition of an individualized education program:

The individualized education prSgram is the mahagement

to achleve the de51red,resu1ts and,how the affective-
ness of the program will be determined.

Individualized education programs (IEPs) have been mandated by
the Federal government since 197?; The Federal Féiﬁ??éﬁéﬁfg; as set o
forth in Public Law 94-142; can be divided into two parts: (1) those
requ1red to be present at a meet1ng dur1ng which the IEP is developed and
SRR — .

(2) the spec1?1c content requ1rements of an IEP. The CEE has described e
federal requirements for the ‘two thusly:

1. Those required to be present at a meeting during which
the -IEP is developed; as set forth in Section 602 (19):
A rébréééhféf?ve 6F Eﬁe 166&1 eduééfﬁéﬁ agéaey 6%

The teacher or teachers of the child.
.. The parents or guardian.
Whenever appropriate, the child:

31
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2. The specific content requirements of an individualized
education program, as set forth in Section 602 (19) (A=D):
A statement of the child's present 1eve1 of’ educat1ona1-
performance. , ‘
A statement of annual goals, iﬁéTﬁaiﬁé strt term
) instructipnal objectives: : ‘ .
4 . A statement of the specific educational services to be

provided. ‘
. The extent to which the child will be able to participate

in regular education programs.

The projected date for initiation and anticipated

! durat1on of such serv1ces

ach1eved

The CEC further explains that'a child who has a urTque educational
need requiring specially designed instruction must be provided with an IEP
‘which links the child with the appropriate special education and related
services. Each state education agency must ensure that special education
or related services will be pr0v1ded to all handicapped children in
-conformance with an individualized education program, regard1ess of what
1nst1tut1on or agency d1rect1y prov1des the services. Each 10ca] educat1oﬁ

of PL 94-142 and is also respons1b1e for coordination w1th institutions
and agencies who provide education services to handicapped children:

Here is what the CEC spec1f1ca11y says about the identification, evaluation,
and placement process for hand1capped childrén:

M
{

‘75?23 .
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ERIC

Aruitoxt provided by Eic:

Puohc Law 34-142, sets fortn the following minimum_jrocedures *that must se
followed in the identification; avalyation, and aducational nlacement of
handicaaned cnildren. R

Steo 1 . A _child is identfied by schaol personnel and/ or parents as possibly having a handicapping

conditian ang bomq in need ot Spacial saucation.

Step2  An evalcation to specifically datermina tna child's hanaicap, aducational strengths, weak:
nessas and néeds is scheduléd by the schodl with priaf parent knowiedga and wntten

approval. it agreement to evaluate '3 not acnieved, then either the school systam or parents

" may initiate the procedurai sateguard ;yatem

" Step 3 - The evaluation pracedures and ma}onms must be selectsa ana acministared 3O a3 16 nat
G& raciily or Cullurally discnminatary.

Step4 A mesting between the parants, schaool persannel, and it appropriate the chiid, is si:heduled

placement for the cmld
StepS  From this meeting or otners that failow, the child's Individual Education Proqram (IEP) will

_ba daveioped, written. and agreed to Dy the schooi; parents, and the chid where appro-
- priste.
Step8 When anJEP is agreed to; then the education to be provided to the crild will bs in coni-

ron-mty with'the IEP ncluainq the placement of ths child."

Step7 It tor any remson the scnool and the parents canniot agrae on tha A0pgpriataness of the
: IEP, eithar may initiata the procedural safeguard systam. -

Stao8 At least hnnuaily each child's TEA-and his/her school performance in reiation 1o it will De

reviewaed for the purpose of specitying the future educational program far tha child. B ;
“ -

mean that,they will be 1mp1emented. Thgqﬁéy issue is how to get reluctant
classroom teachers to feel competent dealling with the Sbec1a1 child in
the classroom. In order to implement IEPs teachers have to be able

to interpret what is to be done and how: ~They must understand any

spec1a1 needs hand1capped ch11dren may have. It is also necessary to

equip teachers{with skills so that they can part1c1pate comfortably and
act1ve1y in thé*'ro ess of deve10p1ng IEPs and in educat1ng hand1capped
children. Teacheks heed to know how to identify strengths and weaknesses,

how to set goals and objectives, and how to interpret test results.

{"
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WHY IEPS ARE IMPORTANT

To illustrate the importance of IEPs it was necassary first to
define mainstreaming for participants. Mainstreaming refers to the process
of meeting the needs of exceptional children in regular classrooms on a
full or part time basis; as appropriate to the specific child and class.
Integrat1on 1ﬁf6 the regular program 1nc1udes three e]ements .(i) tam-

acceptance of classmates Wa1nstream1hg a]se implies the development
and implementation of a spgc1a1 education support system for the Successful
return to and maintenance of handicapped students in the regular education

program as we11 as an emphasis on cooperat1ve p]ann1ng and clarification
of respon51b111t1es between regular and special education personne]

.IEPs help educators provide children with an educat1on in
the Teast restrictive environment. They help educators coordinate what
is happening in different areas and with relataed services: they Put
together thie pieces of a puzzle; in other words: Services that are
ava11ab1e to handicapped children were illustrated for the participants,
us1ng the "Full-Services Continuum" chart reproduced on page 33. The services
can range from regular classroom with consultat1on--wh1ch is the least
restrictive environment; to hospitals and residential treatment centers==
which are more restrictive. Situations in between could include part
time special classes or regu]ar cIassroom Wwith a resource specialist program.
It was exp1a1ned to participants that the presentat1on would focus on the
last two items on the chart: regu]ar cTassroom with support services and

regu]ar c]assroom w1 th consu]tat1on



. FULE-SERVICES: CONTINUUM

HOSPITALS & RESIDENTIAL
TREATHENT CENTERS

HOME-BOUND [NSTRUCTION

»l

SPECIAL CENTERS

FULL-TIME SPECIAL CLASS ON
REGULAR SCHOOL CAMPUS

PART-TIME SPECIAL CLASS

__REGULAR CLASSROM

_ WITH RESOURCE SPECIALIST PROGRAM

REGULAR CLASSROGM WITH SUPPORT SERVICES

dl s\ poﬂs
wamy

sY .

aise?

REGULAR CLASSROOM WITH CONSULTATION : \\

Number of Cases —————=

Rathér than going into a complicated explanation of how IEPS

%
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are written and by whom, the presenters divided the participants into small

groups and asked them to work a puzzle.’ The'
to show them the importance of communication

those
their
given
group
meant

purpose of the activity was
and cooperation among all
The groups were told that
assignment was to put three puzzles together. Each person was
three puzzle pieces.

who have a part in developing an IEP:

Actually, the puzzle pieces each person in a
received represented a piece from three different puzzles. This
that in order to put the puzzles together, the group had to go g

through 4 process of cooperation, identifying & 1eadér, developing a plan

J
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of action; and sharing information. In the discussion following the
activity, this process was explained and an analogy drawn between the
experience and developing an IEP:

An IEP can be defined as the process of professionals éémihg
together with pieces of the puzzle and working to formulate a coordinated
IEP for a child. The process is like a circular chain--if a single
person's.information is missing, the whole picture is not complete. The
‘teacher cannot put the whole puzzle together and the child loses out. It
was pointed out that a secondary effect of an IEP process is to organize
a way of communicating across disciplines.

Exactly who works on the IEP for a particular child will vary,
depending on the child's needs and the procedures developed by both the
state education agency and the local education agency. It wiii also
depend upon whether or not an IEP for admission of a ch11d 1nto a program
is being developed or an a]ready developed IEP is. be1ng rev1eyed

to feel competent dea11ng With the spec1a1 child in the classroom and
develop1ng or helping to develop an IEP for the child. One activity that
can be done which brings the 1EP concept down to earth is to ask teachers
to p]an a tr1p from one point to another point on a map. The map is
displayed and the beginning and end points established. For example, tell
the teachers they are planning a trip from Austin, Texas to Los Angeles,
California. There are certain givens to this assignment: they will be
driving and they have five days to get there. Teachers need to decide
the route, how to prepare for the trip (getting the car checked, for
example) the length of time they want to take; and so forth.

After giving the teachers a short period of time to make
dec1s1ons, the léader of this exercise discusses the teachers plans
: draw1ng an ana]ogy between planning a tr1p and deve10p1ng an IEP.. The
goal for the trip would be to get to Los Angeles; for the IEP, to he]p
the child develop or improve skills in cersain areas: Teachers want the

»

3¢
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child to progress from where the child is to a given point. The plan
will vary for the individual teacher, just as it did when participants
planned the trip to L:A., but the teééﬁers will be designing short term
objectives and activities wh1ch Will he]p them accomplish the 1ongiterm
goals for the child. The goals help teachers see what they have 4
accompiisned The obgect1ves are markers that he]p teachers evaluate

tiow close they are to reach1ng a goal. The t1me]1ne W111 vary from ch11d
to ch11d--th0ugh the school year is ﬁ%ne months 10ng There are certai
decisions to make before sett1ng out on the aourney w1th the child: the

leve] at wh1ch the child 1s current]y funct1on1ng needs to be 1dent1f1ed
éidhg With the child's hand1caps or d1sab111t1es, and the child" s
individual needs. In general, a special education teacher, a principal,

a support professional (speech therapist, éccabaéiénai:physicai therapist,

etc ) and a person who administers the tests (associate psycho]og1st
or a counse]or) will be on the IEP team:

—

MAKING THE IEP USABLE TO TEACHERS

In some cases, esﬁeéiéiiy if the child is ﬁéiﬁstreéﬁe&; fégaiaé
c]assroom teachers are involved in the meet1ng to deve]op Oor review an
IEP.' The teachers need- to know the process of development, how to use
the IEP; and sometimes how to participaté in its deve]opmentf It was

stressed for part1c1pants that the information from the IEP must be

usable to c]assroom teachers. This is somet1mes a problem: To illustrate
How meet1ng about an IEP can make teachers feel, part1c1pants‘were given

the f0110w1ng 11st of technical terms and asked to define them:

Sensorimotor Ihfé§fatibﬁ
Ocular Motor Functioning -
. Stgp@qrd’ﬂevzat;gg 77777 )

Fzgure Ground Perception
‘Spastzc
Prone
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apraxic J
Agnosia | x
Haptic = B i

Tactile Defensiveness

Some of the terms were purposely quite difficult. It wastexplained that

in a meeting with other professionals who are working on a child's IEP,
teris are used which teachers do not understand. This makes teachers

feel left out, and does not build a Supportive attitude: So it is
important to make sire everyone knows the definitions. An inservice
training could be held to acquaint teachers with terms beforehand. * A way
to make teachers a part of an IEP team is to ask them to report on the
child's strengths. Seeing the child every day, a teacher is in a position
to report on what the child can do: The point i5 to build on teachers
strengths and make them feel that they have something worthwhile to

contribute. ;

THE SENSORY ROPE MODEL

" Another way to make special education terminology understandable
to teachers is to explain sensory integration for them. A graphic
demonstration was given participants on this subject using the "“Sensory .
Rope Model" developed by Special Projects trainer Bonna Bricker-Derkacz.

A rope was taped to a chalkboard; a noose or circle at one éﬁd¢‘"
and a knot of the.loose threads at the other. The knet represents the
child at birth, the abilities the child is born with. The braided rope
strand equals the continuum of development the child passes through into
adulthood. The circle Wepresents adulthood. Figure 1 illustrates the
Rope Model.
CHILD AT BIRTH

Figure 1

3 | . 38



Participants were told to consider adulthood. As an adult the
child will contribute to the world of ideas. That contribution can be
negative or it can be positive: For that reason it s important to look
at the infant and determine what kinds of learning abilities the child
has: The teacher's role is to build on those mbilities so that the child
feels Tike a competent person and learner and becores one. It s through
this process of becoming a competent. learner that the child's self- ‘
esteem is strengthened and the child who becomes an adu]; is able to make'

s

“a positive contr1but1on ‘to the wor]d of ideas. < ‘

; At. this point the participants were asked, "What ébifitiés
does the child have to work with?" And the knot at the end of the rope
was unfurled to reveal five strands. Each of the five strands was then
taped_to the wall and labeled with the Five classical senses: taste, touch,
hearing, smelling, and seeing. Figure 2 illustrates the unfuried rope

model. o : F
. TASTE L

TOUCH \ S o~ =
mmgﬁ - _{ avura-

SMELL”
SEE Figure 2

‘A second question was askéd "But how does the child integrate
these senses?" . The answer Tlay in a separate str1ng represent1ng the motor
abilities: vest1bu1ar k1nesthet1c, and proprioceptive: The strands
Wwere then Woven together using the motor string to connect the classical
senses:

Participants werershown that they could Superifpose the "Sensory
Spoon Model" (exp1a1ned in a prior presentat1on "Adapting and Managing
the Environment for Ma1nstream1ng") over the unfurled kﬁBE~\ At birth the
child immediately begins record1ng experiences via the senses. These
experiences become part of the child's world. Adults he]pzcﬁxldrén
attach word symbo]s to those experiences, That is how adults help children

39



Next a ¢ircle was drawn in chalk around the entire rope model.
‘Participants were told that it is not just the speech environment but the
total physical environment from the moment of birth to the end of Tife
that is being recorded by the brain thbﬁéh the senses. That is why it
bécomés so critical to structure a learning program which builds on the
ch11d s sensory-motor abilities and which takes place in a prepared '
environment. This tied the development of individualized education
orograms (IEPs) into "Adapting and Managing the Environment® discussed

in a previous presentation:

USING AN IEP IN THE CtASSRGBM
P S1nce some teachers will not parfiéiﬁéfé 1n the writing of an
[EP, but will receive one to read and translate into obJe¢t1ves and
act1v1t1es; they need to know how to read.one accurately and where thé

information it contains comes from.. Part1g1pants were g1ven an IEP's
Total Service Plan shieet, wh1;h 1nc1ud¢s Tong term goals as well as the
evaluation information forms on which the Total Service Plan is based.
Spec1a11sts prepare .these eva]uat1on forms on the child's progress,
d1sab111t1es, etc. Part1c1pants were asked to use three colors to. code
the total service planm and the evaluation 1nformat1on using the following

categorﬂes of 1nformat1on

Baszc Data on the child: name; school, Birtﬁ&ate,

grade, Admission, Review and DLsmlssal {ARD) ,- date

e

=)o nerceptuai-motor,’speech/’anguage and soczal/

2. Level of :unctzonrng age equivalents in bhe ireas

adantvve, grade aauzvaients in math, soell-ng, and
reading.

3. Prlor-tlzed Ecnd—Terv Goals: For example, to improve

" sound-symbol association; to improve basic sight

vocabulary, to .earn basic addition and auot:act-on .
Ficts.

RO 4
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The purpose of the color coding was to graphically show a
classroom teacher where information can be found in d1agnosg1c
reports and how such information can be used to arr1ve at long term goals.
The bu]ky packet of evaluation forms which the part1c1pants read and ‘
"de-coded" included a diagnostic report from a state human services agency,
~a psychological examination report:from an independent school district,
an educational plan developed by the school psychologist; a report from
a speech/language teacher, the child's social case h1story prepared by
_a v1s1t1ng teacher; a physical examination form, results of hearing and
vision screen1ngs and so forth A copy of the Total Service Plan

the next step in tra1n1ng would be to talk about task ana]ys1s and
break1ng a goa] into the saveral steps ¥hat a child will have to reach -

before attaining the goal. These steps then become the short term

6bjééfi9é§* Part1c1pants were g1ven a samp]e exerc1se used‘fé féééﬁ Eﬁé

Once the 1ong term goals -and short term objectives have been
idéhti#ﬁéd; the teacher is ready and is respons1b1e for.p1ann1ng activities
to help the child meet the objectives. In other words, it is time to
implement the IEP and to.evaluate it on a regular basis: In order to
implement the IEP, teachers need to know how to organize their class-
rooms; how to sequence the activities carried on there, and how to adapt
the classroom environment to meet the needs of the children. Learning

these skills 1is ver/ 1mportant and was Eﬁé édBjééf 6? a ﬁFBViédé

Mainstreaming."

.
K

LY



40

EVALUATION OF IEPS

' 94-142 mandates that this evaluation take place at least annually. Local

and state education agencies need to plan a procedure for the frequency
of intérim réviews of the plans. )
| In the annual evaluation the whole ARD team meets to review the
plan's goals and objectives. The procedures established by the Tlocal and
state education agencies will determine who will be involved in reviewing
the IEP. In addition to school personnel, parents should be involved

in annual and periodic reviews of a child's IEP. Suggestions for parent
involvement and documentation of that involvement were discussed for

the participants. All efforts should be made to contact parents about
attending the review, including written invitations as well as phone calls.
In some cases it might be necessary to hold a review in_the, home of the
parents: )

At the end of the presentation; comments from participants
were invited. There was a discussion from the various state education
personnel as to their proceedures for implementing IEPs as set forth in
P.L. 94-142. Various interpretations of the law were also offered.

-
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DRIVING CHILDREN SANE

Dr. Alice Ginott °
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DRIVING CHILDREN SANE

Dr. Alice Ginott

Participants viewed a videotape of a soeech given by Dr. Alice
Ginott at a 1977 conference, BETWEEN GROWNUPS AND KIDS, co-sponsored by
SEDL and the Texas Department of Human Resources:. In the videotape
_Dr. Ginott presented three principles of communication which help children
follow classroom rules and still feel good about themselves. The
principles are:

1. Give choices to children in matters that affect
¢ their lives.
2. Grant through fantasy what gou can't give in

reality. N

3. State the problem, then find a solution. _
A written presentation containing the same concepts as the videotape, with
the exception of the three principles of communication, is reproduced

below.

Have you ever lboked into one of those grotesque anusement
park mirrors in which. you saw yourself exaggerated and contorted? How did
it make you feel? Uncomfortable, probably. But you laughed because you

N
knew that it was a misrepresentation.

e

*Reprinted with permission of Dr. Alice Ginott, in CONFERENCE PROCEEDINGS
"BETWEEN GROWNUPS & KIDS," Austin, Texas: Southwest Educational Develop-
ment Laboratory, 1977.

e
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You could be convinced that this malformed person was an accurate
reflection. It would never occur to you to distrust the mirror or to -
hold it responsible for the distorted image.

, Neither do children have any reason to doubt the image parents
mirror: They usually accept even their negative evaluation as a dependable
and accurate descr1pt1on, cc-vincad that théy are stup1d 1azy; eiamsy;,

inconsiderate, selfish, insensitive, irresponsible, or unders1rab1e

Parental mirroring frequently d1stprts a child's se]f-1mage..'

To be told: "You look terrible.” "You never do anything
right:" "You're 1ike a bull in a chjna shop" does not he]p a child feel
beaut1fu1, caDab]e or gracefu]

It is a source of amazement to me how many parents will Tlabel
their children stup1d lazy and a cheat, yet expect him or her to be bright,
industrious and honest.: ‘ -z

x\ The easiest way to make a child feel that there is something
Wrong is to criticize. Even constructive criticism diminishes a child's
§é1? iﬁi@é' Instead of criticism, a child needs information without

Méthéf saw Steven, 13, ladling almost the whole pot of chocolate
pudding into an oversized bowl. She was about to rebuke him: "You're
so selfish. You cn]y think of yourse]f You are not the only one in
this house!" :

But she had learred that “labeling is d1sab11ng“”that to talk

about a child's negat1ve persona11ty attribute does not help her or him
deve]op into a more car1ng person. So she said: "Son, this pudd1ng
has to be divided among four people.”



"Oh, I'm sorry," replied Steven. “I didn't know that. ['11
put some back." : ' ! B

It is our incompetence in communicating; not our lack of iove,
that drives children. crazy. Most of us love our children. What we lack

is a language that conveys love, that mirrors our de11ghtf and that makes

a child feel Toved, respected and~apprec1ated.

We are not aware of the impact of words we use every day.

‘We hurl words at children with abandon: We command; we order,
we respond with 1mpun1ty, we give advice, we 1ntrude we teach 1essons,
‘we say anything that comes to aur minds. We are imprecise and’ 1ncorrect

We are oblivious to words that damage and destroy. We are deaf to our
tone and sty]e We forsake tact and good manners. - We offend.

We are .not aware that word% are like knives.

How would you feel if a ‘surgeon came into the operating room
and; before the anesthesiologist put. you under; said, "I réally don't have
much training in surgery, but I use common sense=-and I love my patients."

I think you would péhic and run for your life. But there is no
exit for children. Unlike surgeons; who are careful where they cut;
parents use words in a random fashion. They make many incisions unti

they hit the right spot. heedless of thé open wounds they leave beh1nd.
They perForm da11y efiotional operat1ons on theéir children; but w1thout

tra1n1nq

Love and common sense are Sﬁif not ehGUgh

"Dr. Ginott; I heard you discuss d1sc1p11ne and I didn't’ agree.w1th you:"
He stretched out the palm of his hand, "This is my psychology," he said
proudly. \

I asked him whether he applied the same "palm method" in fixing
a TV set, a silent amplifier or a screeching m%kef "Oh, ne," he answered,
"for that you need skill and knowledge: These are 66651ek'iﬁsfiﬁﬁeﬁt3:“

4F



Children also need parents who are skilled and knowledgeable.

But most of them are not that fortunate. Their parents treat them
essent1a11y the way they,were treated. They seem to be rep1ayihg a
familiar tape. ' |
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We even know the words.

\ . B
‘ : We heard our parents use them with guests and strangers. It
was a 1anguage that was protect1ve of fee11ngs not critical of behavior:

We: need to change priorities. It is those we love the most

that deserve the best. And the best is the most civilized. Words that
generate love ﬁéE hate, diminish dissension not destroy desire, humor
not rage; enhance life not shrink sp1r1ts. '

We® can ¢

messages and 1ear"the language that our parents reserved for guests.

But mosk parents, unfortunately, have a deep distrust of ‘an
intentionally learned language. They see it as.something shameful, like
'being caught studying: How To Win Friends and Influence People. Or they

liken deliberate learning to a sin akin to premeditated manipulation of

another person. .-
Sti11; we are in'dire need of a code of communicating; a discipline

of d1a1ogue that cultivates, rather than kills, intimate talk at home

To those who call ‘such skilled communication art1f1c1a1 SI say,
"So are Picasso's paintings; Beethoven's symphonies; Flem1ng 3 pen1c1111n
and the polio vaccines.. They are all artificfaizzyét Jife giving."

I am a psychoahaiyst In iy world there are realities that

" always remain constant: to decrease suffer1nq and increase joy: t know
that how I talk to my pat1ents makes a difference. Words are my tools.
But a few years ago, it occurred to me that it made no sense for unskilled
L~
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parents to drive children crazy wh11e we psychotherapists are tra1ned to
then drive them sane.

I became aware of this when I overheard myself talking to my
own children. It was as if my mother were talking to me: the blaming,

the sham1ng, the angry hysteria. It was then I dec1ded to respond to my
children as I do to my pat1ents I was determ1ned not to recreate in my
family that which made my 11fe miserable in my parents' home.

"To love truly is to know what brings pain to the one you love."
This Biblical saying sugs up the essence of communication.

If T am unaware when or WHéEﬁéF my tongue 6??éﬁa§; then I cannot

claimz “I'love" or “I care." It is my readiness to sense distress and

to extend fomfort that gives parenthood its unique flavor.

Children need home to be a refuge, where parents’ attentive

“ear and sympathetic response contribute to emgtional hea]th Regardless of

the offense, children depend on parents to understand their predicament, and

provide aid and hope. ’

distressed: "I hate my teachér,‘ he screamed. "She yelied at me for 7

passing notes. She called me 1rrespons1b1e and troublemaker. I'm nevér

gding back to school!" ‘ :
Many parents would have answered: "That's what you get for not

paying attention. You always get into trouble! How do you expect a
teacher to teach when you disturb the class? I hope you learned your

children are angry they need parent's understand1ng, not additional
criticism. So she Sa1d "How embarrassing it must have been for you! To
be called names in front of your fr1ends--that s humiliating! No wonder

you're so, angry. No one likes to be treated that va/'“

bR
e
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) Greg's mother did not blame the teacher, nor her son. Instead,
she described in detail the feelings he must have struggled with when his
teacher reprimanded him.
are unaware of the serious consequences of threats and punishments. Lucky
are the children whose parents have learned how to administer emotional first
aid to heal wounds and turn hate into love. ‘ ’

Since everyone else is interested in our children's behavior
and achievement, they depend on parents to care about their feelings.
- A child cannot help how he or she feels. It takes courage to
Tet us know. Therefore, we do not discourage a child from telling us
even b¥fter truths: ' '
Suppose you wanted to bring up children to tell 1ies? How
would you go about it? You would probably reward them when they Tied
and punish them when they were truthful. e
But you want children to tell the truth. What is it then that
you do when' they try to tell you their true feelings?
You' punish them.
" Four=year-old Debbie told her mother: “"Mommy; I hate Grandma.
I wish she were dead:" :
Mother; horrified; answered: "No, you don't. You love Grandma.
In this, home we don't hate. Besides, she gives you presents and takes
you places. How can you even say such a horrible thing?" ‘
 But Debbie insisted: "No, I hate.her! [ hate her! I don't want
to see her any more!” '

tional" measure. She spanked Debbie. B
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But the child was smart. Not.wanting to.be punished.moré;-shé
decided to cWange her tune: "I really love Grandma, Mommy," she said.

What did Mommy do? She kissed and hugged Debbie and praised her
for being such a good girl; ' |

What did Debbie learn? It is dangerous to tell the truth. When
lToves little liars. Only tell her what she wants to hear.

To encourage Debbie not to 1ie, Mother could have answered, "I
ainderstand how you feel. You don't have to love Grandma, but I expect you
to treat her with respect.” ’ '

—Q
[

WORD: POWER

We would Tike to believe that only disturbed parents damage
their children. ~Unfortunately, loving and well-meaning pecple also use a
language that deprecates:. They enrage: Why? Because tﬁéy are unaware
of the power of words. '
Words aré not benign. 7
_ . . R o o . R o . [}
Even when parents want to praijse a child, they often irritate.
A child is suspicious of even positive statements when they assess his or
her personality or effort.
No one 1ikes to be judded; evaluated or graded. When we are
judged, we feel diminished. When we are evaluated, we feel devalued.
When we are graded we feel degraded:
How would you feel if at the end of éééﬁ month you received a
report card from your husband: “In kissing you get an A. But in hugging
only a C.  In caressing, on the other hand, you have improved to a B.

a 8." : A

LI
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I suspect you would be tempted to throw him out with the' report
card! '

What is preferab]e?

Description that details delight, words that convey recogn1t1on
of effort and statements that transmit respect

A father left a note on his daughter s guitér: "When you piay;
it gives me great pleasure." The next morning his daughter said to him:
“Thanks, Dad, for telling me what a good player T am.™ ’

When tﬁé Féfﬁéi aéééf?Béa his ?éé1aﬁa§; Hé gave hisiaaugﬁtéf an ‘e

RN

* But often, when I try to encourage parents to learn a language
of caring, they exclaim: “But my children are teenagers! The damage has

praise.

—

a1ready been done!"

Is it ever too late with people?

€ertainly not with adolescents. In fact, they are part1cu1ar1y
fortunate. They are given a second chance. Teenagers seem so d1sorqan1zed
because they are in the process of reorgan1z1ng themselves. We, as pgrents,
can influence the direction. How we talk to them can make the difference:

It is impartant to:take every opportunity to demonstrate to
our teenager that feelings are to be taken seriously, since emotions alert
one to what often the mind can only later confirm.

HOW IT WORKS
. o
A mother reported a eanversation she had with her daughter.
Ann: You kndw, the first time’ Mrs Green asked me to babysit for her;
I d1dn t like her. . ]

Mother:' I remember you said she made you feel uncomfortable.

51



Ann:

“Mother: ”

Ann:

Mother:

- 51

‘ ,
T usually get along so well with adults: It made me feel guilty
%bf ot iikihg‘hér ?or no reason. ’

are. ) , ;

T

Veah, that'd right. There was rio reasqn, but I couldn't he]p how
1 felt. But they were really accurate. I only needed one more

time to. find out way—

Ann, you just made me think of someone I met fifteen years,ago--“

and I had the same feelings, but ?t took me fourteen years to

. find out why .

Someone I know?

His picture was in the paper this morn1ng, wa1k1ng on the beach in
San-Clemente. o

*
.

A young couple lost its way in the maze of Gé]ﬁfBFﬁia_ﬁigﬁways;

e 're 1est," they told the pol1ce officer at the toll booth”™ "Do you know -

where you are?" he 1nqu1red "Yes," answered the couple. “¥It says so on
your booth." "Do you kriow where Xou want to go?" continued fhe officer.
"Yes," the couple replied in un1soh “Then you 're not lost, f concluded

the officer. "You just need c]ear d1rect1ons

=g

" What they need is 1uck and skill..

fou may ask: "If they have luck, why do they need @k1117"

"Not to 5poil the luck."

52
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HANDLINC BEHAVIOR PROBLEMS~AND COMMUNICATING WITH CHILDREN

Dr. Joyce Evahs; Donna Brickér—BérkaCZ; Méry Grace i

©'IT IS NEVER OKAY TO HURT SOMEONE ELSE" R

The pr1nc1p1e that it is never acceptab1e to hurt someone e]se
forms the basis for this presentat1on, as it does with most all behav1or
’--systems adopted by schools;, spgh as Glasser's Reality Therapy for example.
What “the schools often fail to'do, however, is to deal with the values
of teakhers before they adopt a behavior system. When teachers are not
e cpportunity and the method for clarifying their .own values, 1
. they are ””t committed to the adopted system. As a resu]t when prob]ems
arise with c*q]dren, teachers often revert to their old ways of behaving:

- or act1ng\‘ The"may, for examp]e, resort to sarcasm or phys1ca1 pun1sh- 2

‘ment in response to.children's act10ns Such approaches do not accomp11sh

anything positive; they only hurt the children physica]]y, emet1ena11y, or :

psychbiogicaiiy ?eachers need to clarify their own values so that they :
1y/about the principle of not hgrt1ng someone else that

they seek a]teq‘at1ves which -do rot 1nvo]ve,Hurt1ng the ch11dren

given t

I

The Aresentat1on represents the f1rst’step to take before ' “
adopt1ng any ert1cu1ar behav1or system It offers teachers a]ternat1ve

d1sturb1ng the learning env1ronme'". The a]ternat1ves presented can be

classified into two groups: ihterv'”t1on techn1ques to use when physical
' ing in the classr ,’ nd preve/;ﬁon techniques, which

S , .
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involve the positive use of 1anguage and taking a closé look at the
environment and the abilities of the children.

/' INTERVENTION TECHNIQUES

There are three techniques teachers can use when a child
physically attacks another child by pulling hair, biting, and kicking.
The technigues, again, are based on the principle that it is never okay
to hurt someone else. In each of the techniques the teacher stops the
pain from occurring, gets the attacker's attention and states the pr1nc1p1e

to the attacker. The techn1ques were br1ef1y demonstrated to part1c1pants
during the presentation.

In a hair-pulling situation, the teacher can first stop the pain
by taking the attacker's hand and pushing down. Then the tééthé? presses
or kneads down on the knuckles until the attacker re]eases the hair. The
next step is to get the attacker's attention by crossing his or her hands
in front of the body and say1ng; "It is never okay to hurt someone else."”
Then the child is placed in a:quiet area or in a "time-out." The teacher
says to the child, "When you are ready to stop pu111ng hair you may 301n

us.
of the child that 15 being b1tten and mov1ng it closer to the biter's
mouth. The teacher holds it there with one hand, then with the other hand
holds the biter under the jaw and brings thé head back and up until the
mouth automatically opens: The teacher holds the biter's hands crossed in
front of the body, faces thé chiid at eve level and says, "It is never
okay to hurt another person.’ Then the biter is removed to a quiet

area or to a "t1me out. "

il
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When responding to children's behavior, teachers need to remember
that adults have social skills which children do not have. When an
adult has a problem with another adult; it can often be solved either by
ignoring the problem, or by talking about it to find out why the other
person is angry: Children do not have these social skills. Instead, they
ag; out their frustrations by b1t1ng, k1ck1ng or pu111ng hair. It is
1mportant for adults to remain adults when working with children and not

resort to child=1ike behavior.

PREVENTION TECHNIQUES

One of the prevention techn1ques presented at this point to
. part1c1oants involved thé use of pes1t1ve 1anguage The Gther asked teachers
to take a careful look at the env1ronment to see if it is caus1ng behavior

prob]ems in children.

Using positive language; also called "scripting," is a directive
yet gentler way to handle behavior problems than the intervention techniques
described EFéViéﬁéiy: Positive language can be used to deal with problems
caused by internal conf11cts between .two ch11dren ;”Scr1pt1ng“ g1ves
teache§s and children the language they need to work out solutions.

When ch11dren are g1ven instrictions in a negat1ve way or are told what
not to do or to stop doing someth1ng, 1t does not te]] ‘them what they
should do. In other words,; the child is not being given any appropr1ate
behavior with which tg replace the inappropriate behavior. Using negat1ve
language may in fact increase the behavior problem:

To illustrate, presenters role-played a teacher and two children:
Orie child grabs the toy from the other-and a fight ensues. Thé teacher
responds by abusing one of the éﬁii&féﬁ verbally, calling her a bully,
impossible to deal with, and so forth. In effect the teacher lectires
the child, beating the child down with words, and the child begins to feel
resentful: Afterwards; participants were asked; "What were the children i :

I 1
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learning?® The answer is that they learned they are bad and that one

way to deal with prob]ems is to yell and scold. -~

The presenters then ro1e p]ayed the situation a second time.
This time the teachér responded d1fferent1y, g1v1ng the ch11dren the

what shar1ng means. Part1c1pants were aga1n asked what the children

learned, and the difference between the two examples was str1k1ng1y

apparent. Hs1ng pos1t1ve 1anguage or scripting reinforces the concept
for the children that there are alternatives to hurting someone e]se,
and at the same time builds the 1ndependence and self-esteem of the-
children. |

For the second prevention techn1que presenters explained that
behavior prob]ems are often due to the environment being unstructured,
not well- -planned; or fau]ty Behavior prob]ems can occur when activities
and materials are not well organized or do not match the lev&l of
functioning of the individual children. Behavior problems-@re often a
sign of a handicapping condition or an intermittant illness (1ike colds

or éiiéré§és) Teachers can't have the same expectations for children

To 111ustrate, part1c1pants were taken through several simulation
activities. One asked teachers to ro1e-p1ay ch11dren who are asked to
solve a puzzle when one of the p1eces is m1ss1ng The "children® were

also asked to make a figure out of dried-out play dough; to lace a tennis
shoe while wearing gloves, and to comp]ete an act1v1ty sheet while wearing

vaseline-smeared g]assés

It was stressed for participants that the classroom needs to be
structured in a way that prevents d1sc1p11ne problems: Classroom rules
must be specific (not JUSt "behave" )5 c1ear and understandab]e to the
children, limited in number, enforceable; and positive.

57
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Many times rules are put in terms of what not to do rather
than what to do. Teachers often reinforce negative behavior by correcting
it rather than praising positive behavior.

»
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[11., CONFERENCE EVALUATION

In order to evaluate the conference, a Participant Questionnaire
was distributed after the final presentation. Eleven questions were
asked, only one of which was open-ended. Forced-choice questions included
rating scale. The questions provided information about participant
profiles and conference effectiveness and usefulness. The Participant
QUéStipﬁﬁé”‘é is ?‘ébi‘QdUCéd on th'é"n'é)’(t page: An analysis of responses
to each question follows.

Out of the 21 participants, sixteen questionnaires were returned.
In éia‘ﬁﬁﬁiﬁﬁ data, FééﬁBﬁééE were grouped according to LEA; SEA, and
Other. This was done in order to see if the three groups perceived the
conference in different ways or expressed different needs. In trying
to establish trends, the small number of participants must be taken into

- ‘o

consideration.
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QUESTION 1: I represent my __ SEA _ IEA ___.LEA, A

was from a regional laboratory, one from Region VI of the HEW, and one

marked that the question did not apply (DNA):
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s :

am responsible for direct training of teachers.

am responsible for tralnlng those who train teachers.

| QUESTION'3: I
: ) I

Of the ten SEA respondents, ongns trainers; three train
teachers, three train both trainers and teachers, two did not respond,
fandYGne appears to be .a classroom teacher. Of the three’ LEA respondents;
one did not answer and the:other two train both teachers and trainers.

The regional 1aboratary representat1ve tra1ns both teachers and trainers,
as does the DNA respondent. The HEW representat1ve left the quest1on
Biéﬁk; )
‘Table 1, Participant Profiles, presents the SEA, LEA and Other
resaonses to the fhyst three quest1ons in & schemat1c form. -

5
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QUESTION 2: I do/do not have previous university training in Special Education.
I have approximately hours of university training in
Special Education. _ % '
I have had approximately years of classroom teaching
experience. ’ B woa !

I have had approximately * years of ékbé@iéhéé\ a% inservice i
trainer. o ‘ '5,«; :
&
?‘ :

One SEA respondent )Epdrted an Ed:D: in Educat1ona1 Psycho]ogy
arid one had both a B.A. and an M.S. in the field. The rema1hder of the SEA
respondents reported a range from zero to 60 hours: The ave%age number of

,,,,,

years of special education training was 28 7. .0One LEA said llno" in
response to this question; theiother two had 12 and 21 hours’ tra1ang o Lo
respectively. The laboratory representative reported 115 hours in special
education training! Regional HEW and DNA respondents left the queétioﬁ.

blank. | -
"'Eight out of the ten SEAs reported on years of teach1ng ' The
responses ranged from 3 1/2 %5 14 years. Six SEAs responded to the quest1on
on years of training; With responses ranging from 1.to 12. Two outxpf the
three LEA representat1ves reported 8 years teach1ng exper1ence each; and:

one left the question blank. A single year ‘of training experience wa%
reported by one tEA With the other two not respond1nq to this part of

the quest1on The HEW representat1ve did not report any years tra1n1nq or
teaching:. The DNA reported 15 years of tra1n1ng only,; and the 1aboratory
representat1ve reported 6 years ‘of teach1ng and 4 years of tra1n1ng

2




QUESTION 4: This conferernce will assist me in the following ways:

in conducting inservice

—___ in hiring consultants s \
— in evaluatlng tralnlng materiais N
—____ in training others to conduct inservice »
- Other < L f

In responsepto this question most of the ten SEAs checked only
one option; seven chécked condicting inservice only, and one checkgd
+ évaluating training materials. One checked three options: conducting

inservice, eva]uat1ng mater1’1s,»;'q;§nr1ng consu]tants enly Orie

'cheeked two opt1ons conduct1”g 1qﬁ§rv cé and\eva1uat1ng mater1a1s -

Evaluating 1nstruct1on 1n LEAs, e ‘atfng spék1a1 educat1on ptograﬁs, o
z‘ ot

transferring. 1nfermat1on to 0ff1ce m*tes, and he]p1ng w1th stepdaughter

were mentioned in the Other category " None of the SEAs checked eachx

&,

opt1on, most checked conduct1ng inservice. : =

- One LEA representat1ve marked every ept10n in response to this
dHéStiéh,\and one marked conducting inservice only. The th1rd LEA did

not mark any option, but reported that the conference would be\of .
ass1stance in working with superv1sory staff in prepar1ng inservice
tra1n1ng for reqular education teachers who are mainstreaming hand1capped,
children. The HEW representat1ve'1nd1cated téchnical assistance
‘Aﬂact1v1t1es, the DNA marked every one of the options; the laboratory - ‘
representative left out only one; hiring consultants. Table 2, summarizds -

the responses.
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. . . NN el N A .
Lab: " x x 115 hrs. E RN T A :
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 QUESTION 5: A variety of strategies were used Ih this conference. Rank
order in Importiance.

Lecture
Discussion ) i
Role play (as in environment workshop) ‘ _ S

Partzczoetzon (parent stereotypes, teamwork ouzzle)

Simuiation (handzcaps, materials)

Viswals (Se*zcusig I1l; Chiid videotape)

Resources Review {materza4s/*nrormatlon on dzsplad)

:lldes/FlimstrIp viewing (Thursday arfternoon)
Demonstrations

In responding to the request te rank-order nine ﬁFéséhEétiéh
strateg1es, one respondent ranked on]y e1ght and two ranked only three
of the options, using a 1-2-3 scale. The latter two have not been counted
in the tallies but are reported: Both SEAs and LEAs ranked participation
first. ' SEAs ranked discussion second, while LEA and Other Eiﬁkéd it fifth
and eighth The Other category placed more importance 6h“§§§6ﬁfeé review
and less on part1c1pat1on than did SEAs and LEAs. SEAs preferred lecture
fore than the other two. ' :

Table 3 compares the ranking among the three groups. Table 4
reports the rankings given each strategy by each respa ident and orders

the responses wlth1n aach category of respondent. E

Table 3 N
i‘
hf”‘ canpnnrso& OF RANKINGS

v ¥
GY | saaririeation | micrncciim CROLE | yenmie | oot | s RESQURCE | “SLIDES/
b PARTICIPATICON - gl nad )
g 1 ON | DISCUSSION | EEﬁ?FSIRAIIQEV | PLAv | VISUALS | SIMULATION | LECTURE | peure | Ficm
1 2 3 4 5 X: S 5 9
1 5 2 3 3 4 8 6 6
7 3 1 2 7 § 5 4 3
— N S — — — E\, _ .- — — — — 4
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QUESTIONS 6-10: »2lease ZIndicate the extent to which yodu agree with the

-o;’ow1ng Stataments bg Cfrci:qg the appropriate resgonse.
(SA—stronglg agres, A—agrbe, 2 neut-ai p=disagree,
SD=strongly disagree.)

The con:eronce was well-organlzed

The materials preserted 4t the conrerence were pract;ca_
The format of the conference rfacilitited learnlng

I would like a follow-up conference in my stdte.

The resource people were xnowledgeable and arosented userul

Information. , s

In this series of forced-choice questions based on a five-point
fatihg éCéié; there were no s1gn1ficant differences among SEA, LEA *and

Other fééﬁéﬁééé; they were overwhelmingly in the "strongly agrée" and
“agree“‘categor1es; Two. SEA representat1ves marked "neutral’ on mater1als
being practical. One added the explanation that this was because the
respondent was not responsible for inservice traiming, but that the
conference would be practical for iéééﬁér&} The same respondent was
neutral on the issue of a follow-up ééhféféhté; presumably for the
same reason The. HEW representative did not respond (N/R) to the same
question about the follow-up conference and the Lab representatiVe
1nd1cated that the quéstion was not applicablas(N/48). Table 5 summarizes
participant responses.

A Taple 5

STATEMENTS Aédﬁfgtdﬁktééﬁét (SA/A7070750)

well practical format_for Fup resogrce pecple
arqanized materiais learning Conf. qualifications
-fhf SA 13 11 10 10 13
;At);',’ A 3': ? é 2 » 3
N 2 2
i 5 .
50 N _ xﬁ
W/R ] e 1 Y v
/A : 1 ' s
TOTALS 16 16 Y 16 16 ="
- T ] "

ERIC

Aruitoxt provided by Eic:
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Table &
RANK ORDERING OF STRATEGIES
STRATEGY ARTICIP ATION | OISCUSSIO oRSTRATION | ROLE | yrsuaLs SIMULATIOM - RESQURCE | SLIDES/
RANKING PARTI;I?ATION OISCUSSION | DEMONSTRATION | J°:5 | VISUALS szmunjgrro_ri CLECTWRE | 2e0iey FILM
(1) (2) - (1 (4 (5] (6) (7. 187 (9
SEA 1 4 5 3 2 7 5, 3 R
SEA 5 2 1 6 3 3 g 7 - e
SEA 1 § 4 2 8 5 7 3 9
SEA P ] : 3 S 2
52 1 3 I s oo 1 ’
&2 2. 3 3 5 1 g o #.:’ 8 3
3R 1 2 9 5 6 1 S & 8
SEA , 2 : SR S ]
SEA 6 3 2 1 4 5 - 7 8 J
SEA i 8 4 2 5 9 . 7 4 L R -5y/"_‘
TOTALS " 25 @ | 32 | = 7 8. 49 x| ea .
STRATEGY | ,.o=-- w eONSTRATION | ROLS | sumsation | LEcTure | wisuaie | mrecuseran ~| SLIDES/ | RESOURCE - |
ANKING PARTICIPATION | OEMONSTRATION | ,'o% | SIMULATION |. LECTURE | VISUALS. | DISCUSSION |- >z B REVIEN
(1) 2) e (4 (4) (5) s 18 S 18)
LA | 1 3 2 5 L7 3 3
LEA 3 1 8 9 2 7 6 5
LEA 1 3 2 4 3 5 o 6 8
_TOTAES* | 5 - 8 12 16 16 17 _19. 21 21
STRATEGY | - oistaaT=2n | BOLE | Sistusston | RESOURCE | i zevime | &riri asrme | oowiaie | siceozooone | SLiDESs
RANKING TIMONSTRATIZN | e 0ISCUSSTO AEVIEN LECTURE | SIMULATION | YVISUALS | PARTICIPATION FILM
(1) (2) (3) 4y (5 (8) (7) (7) (8)
Lab 2 ] 1 - K
HEW 1 3 7 9 5 4 6 8
Other _ s __ 3 17 3 7 3 8 5
TOTALS* F) 6 7 E] 12 12 13 | 14 13
00 not include]-2-3 rating responses. '
] -
.
N

O
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LEAs méntiOhéd:
¢ . Meet1ng With parents; T1ps for 1nserv1c1ng teachers.
. Techn1ques teachers can use 1n c]assroom--pract1ca1

: Commun1cat1ng w1th Parents; A11ce G1nott s remarks on

Driving Children Sane.
Ofﬁéi mentioned:

. Parenting activities; Jemphas1s on attitudinal change in

~ teacher:.
s, - Discu..ion of IEP process; Communication/Parents, Behavior
.+ program, problem management.

. Parenting; Adapting materials/classroom.
In this quest1on part1c1pants were a]so ngen the opportun1ty to make other

comments. The comments were overwhe1m1ng1y pos1t1ve at all levels. The
theme of sharing and communicating among states was repeated’” The comments

“are reproduced below verbatim. . =2
SEA comments:

. A workshop combining people from different states and in a
small group was ideal; the very best I have attended. The _

experience iS,SUbé?Té% [t is unfortunate. that this kind of
brgahizatiéh is expensive and not easy for State Department

. 1 feel that géhéfa11y the information ﬁ?éSéhtéd was not
‘pract1ca1 for me in that my responsibility is not that of

inservice, training teachers, etc. I do feel that the, infor-

mation presented would be mos £ helpful to classroom teachers,

who are currently teach1ng

. Meeting the other participants offered much information shar1ng
B | have Tearned qu1te a bit I will emulate in my work.

" In the model classroom, things that were brought out were only

' review. We really need more of the "new" things we saw Friday

morning. It was great--we enjoyed it. Thanks for inviting us.

it

o
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QUESTION 11: what points developed in the conference are most iimportant
to goua? Please list them.

AT1 sixteen ﬁé?fiéiﬁanfé Fééﬁénaé& Eé this 6ﬁén en&é& gUééf?én

the Ginott tape, and parents.
cnildren; learning centers, EE:
of probiems LEAS mentione‘;

SEAs ment1oned' ;}

Pos1t1ve C]assroom Management tearn1ng Genters through

. correct procedures How to relate with parents

;‘Techn1ques for ass1st1no regular classroom teadﬁers in
practical teaching of handicapped children:

. Dr. Ginott's Lecture on Parenting; the time the group had

the opportunity to d1scuss particular- prob]ems was most
helpful.

. Parent Ideas for Training; Teamwork for IEPs.

POy
LEEY

. Staff was very positive; staff was organ1zed, staff was very
recept1ve to our persona] needs. .

.,Classroom Management Behavioral Emphas

G
. Suggestions on Alice Ginott videotape.’
. Aandling behavior problems; Learning about other sources
to acquire materials.
. Presentation strategies; actual material/information to
disseminate: ' "

; 72



LEA comments:

. Thank you for the opportun1ty of part1c1pat1ng in a converence
under the direction of such know]edgeab]e people.

. Excellent opportunity to SHare conceris, xperiences, etc., with
individuals from different states. ,

Other comments:
: Re?erenée to 65?i6u§ "hands-on" materials very valuable:

I personally m1ssed some points made .by speakers because of low

level speaking. Cons1derat10n should be given to determining
"do you hear me?“;

‘

. I found the conference and the presenters 1nf0rmat1ve as: we]]
as delightful. Let"s keep the communication channels open!

o

;iﬁaﬁagusioﬁ

In genera] the part1c1pants responded enthus1ast1ca11y to the
conference emphasizing the h1gh qua]1ty of the presentations, the practi-
ca11ty of the presentat1ons, and the 1mportance oﬁfhav1ng the’ opportun1ty

February 1980 when.%@p Spec1a1 Projects Bivision was invited to train over

th1rty assessment teachers from the Louisiana State Department of Education.

Assessment teachers serve the 1oca1 par1shes in tou151ana; 0ffer1ng

interpreting the results forthe.teachers. The Spec1a1 PrOJects training
was thought to be particularly appropriate because it trains trainers in -
presenting information and concepts to teachers,
Two full days of training took place apgfour topics were
covered: Handling Behavior Problems, cOmmunicat$§f
of Mainstreaming, and Introducing Materials. Donna Bricker-Derkacz, who
made the presentations; was enthusiastically received by the assessment
teachitrs and the SEA staff who attended.

13
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APPENDIX A

MATERIALS DISPLAY AND VIEWING



oo MATZRIALS DISPLAY

, When you Care for Hand1capped Children, a _guide. deve]oped in
1979 by the Special. Projects Division of Southwest Educational Development
Laboratory for the Texas Department of Hufan Resources. :

?

- . Nork1nq With Parents of Hand1capped Ch11dren a teacher's gu1de
deve1oped in 1976 by the Special Projects Division of Southwest Educational:
Oevelopment Laboratory and now pub11shed by the Council for Exceptional
Children:

Child Health and Safety Series, eight modules for teachers

developed in 1977 by the Special Projects Division of Southwest Educational

DéVé1éﬁﬁéﬁf Laboratory for the Texas Department of Human Resources Modu]es

videotapes, or 16mm film.

Educational Rights of Your Handicapped.Child, a pamphiet developed
in 1979 by the Department of Special tducation of The Texas Education Agency.

Supp]ementary Activities

a
*

4

-]

-
N
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MATERIALS VIEWING

Filmstrips (Learning Center)
3:45pm . Individualized Educat1ona1 Program, Guilford.
4:45pm ,
4:00pm Prepar1ggﬁfor the i E.P. Meeting: A Workshop for Parents,
‘ filmstrips_and tapes produced by the Council for, -
Exceptional Children:

4:15pm  P.L. 94-142 The Education For A1l Handicapped Children
Act: Implementing Procedural Safeguards, fiimstrips and
qudiotapes produced by_the Council for Exceptiona1 Children:

4:30pm Individuali ' Programs, filmstrips and audiotapes

produced by the Fﬁﬁﬁ84i1on for Eﬁtept1ona1 Children:

,,,,,, . C g ; ' U

S1ides (Conference Room) |
3:45pm "Ind1v1dua11zed Assessment in Special Educatidn," breoared by
4:30pm the National Association for State D1rectors _of Special
Education. . .
4:00pm "Intent of the I[:E.P.," prepared by the National Association.

4:45pm  for State Directors of Special Education,

4:15pm "Schoo]/Home Observation Check11st " from Scho 0
, Qbservation and Referral System (SHORS) deve]oped by -
‘Special Projects Division of SEDL and pub]1shed
by CTB/McGraw Hill: _

LY

Video (Lounge) 1
\

:45pm ©  "Emergency €hild Aid," from the €h11d Hea]th and Safety Series,
15"”43 “developed in 1977 by Special Projects Division of
°  Southwest Educational Development Laboratory. Series consists
of eight modules containing manual, pamphlets and either slide/
sound presentations, videotape, or film.

. .'."‘ “

3:
4:
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know abodt and would share my information about:

" Music (I play the . oy .

Art (I paint, etc. T y o )

House plants <

Vegetable gardening

Art
carpentry
cars
Animals ; | o T e

Boating 3 | U

Astronomy

Phctbgraphy; |
Farming ‘
Rocks and minerals

Stamps

Sports (which) _.- - VRSN

pooobpmoigboooooo «

Other

r e
can supply small amounts of the following Scrap m;tériaigz

Wood .

ao-

Paper

(3

Egg .Cartons ” o

Magazines

0oooo

Nails, screws, etc.

Other

IR}

-~
~J
Lo
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i ¢ 7 : N
o S ABOUT PARENTS >
L S [
(Each péféﬁt/§hbdld complete this form)
f .
~— 7*]/
Please check or fill in where appropriate.
Name : s ' e Lo \
Address: : s - .
¢ L ] o ‘ _
Home phone: o 4 : _ .
Work address: _ i | -
WérE phone: o MDA : .
KR o X .
co LT

-

':f[] I work full time 'but could h\}p,three or four times during

the . .year for an HouUr or two.

3 < v

H ) )
A LRI s

"The best time to visit my child's classroom would be: :
¥ - . — . :
" . Day of week . - rime: . e
. ”
I would be interested in coming into the classroom to: -
T i e
- [J supervise children in learfing centers :
e . 5 ’
E] Observe e
[} Make teaching egtériais' S 0 -
~[[J rtelling/reading stories )
[] Accompany children on field trips
— : ; | N
Ej 1 canndt come to the classroom but I can make phone cailils
from home - » bake for parttes S or_ . . .
—_— , _ff____ - ‘
(] My work might be interesting for chifdrén to hear about
and I think the chiidren might learn (from my work)
= ’ : :

£
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e safeguards are guaranteed to handlcapped chlld 2N and. lhElr famllles by Publlc Law 84~142; The

Educatlon for All Handlcapped Chlldren Act of 197 . and Section 504 of Public taw 93 1 12, The
Vocational Rehabxlrtatlon Actof 1973. . ,

1.

- e. obtain written or electrom;:g:er at'

Parents must receive written notxflcatlon before schools may conduct specual testlng and other
evaluations of their chlldren , .

Parents must receive written notification of- any lnmatlon or refosal to lnltlate a change in educa-
tional placement of a handlcapped child;

Parents must have the opportunlty to present thelr views r gardmg the ldentlflcatlon evaluatlon

placement or thé provision of a free appropriate education o their chlld :

,;lgarents mus% have the oppc(tunlty to present mformatndn from an lndependent educational evalu-

ation of thelr chlld -
Parents must: have access to all refevant school records of their child.

Parents must have the rlght to, or schools may mmate an lmpartlal due proCess hearing to resolve

dlfferé\ﬁt{es that could not be resolved informally. in conducting such a hiaring, parents must:.
. ,

P‘

receiye tlmelx and specific notlce;of the heanng

b. have the right to be accompamed and ‘advised by counsel and/or by lndlvuduals W|th specxal
" knowledge or training with respect to the problem$ of handicapped chlldren o .

N —_— -

c. confront cross examrne and compel the atten?ance of witnesses;

e ﬁé.é;ri'n'gi and obtan written findings of facts
, T = : '

and decxsrons - R “

‘The hedring is t6 be conducted” y\é‘rq lm( ' héarlﬁ’g oﬁ‘icér'who is not an employee of the
" school system invelved: : .;i’l, : : o

The decxsuon of the hearing is blndlng on al partles pendlng appeal, e

. Either party has the rlght to appeal the flndmgs and decision of the heanng to the state.

. During the above propess the child shall remain in the onglnal‘program or any other program to

which both parties caﬁ agree: )
-

. Atany step along the way elther party may take the matter to court .

Ly

~ ' - 1920 Assoclatlon Dnye
: Reston; Virginia 22691

L

f
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P ,%A JWAYS Pﬁ&EVTy AND VOLUNTEERS CAN PART&CIPQTE i
o - 7 )(h\'ﬁ e K B ,.\;~Ai’/' . ' ﬁ
. ' . ‘, « ;_ .) ‘ E ) . b _f,; . 5;‘

: Noti= Teaoﬁigg Activitdes - .
- B = L . :
o Making ﬂ%me tags for voluiteers and children.

v

Makin% teaching'aids, é'g 5 flaﬁﬁél Boaid stories; puppets.:

i

Rotating exhibits on the sclence table:

'Repairing small/toys.' ' ‘ K B ¢

‘Takin charge Gf one bBulleii d: : s
g g /ne ulle népoar : ,

A ’:’

Volunteen coordinator ;‘ _ - . ,,ig &

\ L ) .
Keep a Wegetable or flower'garden at school.
B . N l
Librarian - Keep room supplied:with theme books. .
' ” A

Keeping clasgs suppited with'ﬁood and nails. T S e
Babysitting exchange.
Telephoning.

Record keeping: | & e

£
!,

Making and running dittos.

9
Wash &fééé up clothes, paint smocks, etc.
Chaperoning field trips
Keep &EE_éuépiies in order.
Coiiéétiﬁg scéaoe-for art_?rojéctS,
Cotting and mcuncing magaziﬁé.pictarés.

Parent bulletin board.

Teaching Activities.

Working with individual children.

iega}ng stories.

Siupervise learning center or assist tea. ier 1. S ioas:

Art ; Musical insttument :
Cooking Outdoor activities

Puzzles Playing ball ' o g b
Language -games Science B S Do
Singing Woodworking

. 81




From LhefelivéﬁiiennnuaJ Galluo Poll of the Public's Attitudes Teward *He.?ﬁb]jc

! .cnools,aj ceorge H. llup Une free copy.iS-availaole from: IDEA, charles
Xettaring -oundat1on Box 445, Me]bourne, rﬁbﬁf@g 32901 ‘ .
Q;vgvg )

-

SUGGESTIONS FOR IMPREVING COMMUNITY RELATIONS

i d

It i genera11/ agread that education in the local public schools can be ~ &

nd the sci v

achieved best when parents, the community, and the schools all work together

~ The question arises as to haw to get these three groups to work together in the
-best interests of the schools.

oy

Kl
|

. To see what ehoughts the public, 1nc1ud1ng parents, has to offer; the

following open guestion was 1nc1uded in the survey:

What suggestions wou]d /ou make to get parehts, the commun1ty,

and the school to work together to 1mprove education in the
1oca1 pub11c schools? ,7

Survey respondents had many"suggestioas which can be 5ummar1zed as. F01%0iws +

1. Better communication. The Jocal community cannotbe expected fo take a

keen interast in the schools: if people know little about/them. The media should .

carry much more $¢hool news, especially news about the achievements of students

and the schools, the means be1ng taken to deal with school pkob]ems, and new ¥3

deve]opments in education; Media research has showgfthﬁgfthere is far greater
interest in schools and in education than most journalists think.. At the same

time; the schools should not rely solely on the ‘major media. News1etters are

' '1mp0rtant to convey information that the media cannot be expected to report.

2. . Mare conferences, Many of those included in the survey recommend that

more conferences about the progress and problems of students be held with parents

-- both father and mother. . Special monthly parent meet1ngs and workshops are also

Suggested as a way to br1ng teachers, administrators, and parents together. Survey.

respondents also recommend courses for parents and special lecturas. PTA meetings,
some suggest, could be more useful to parents if school problems and educational

deve]opments ‘were given more attantion.

3. Invite volunteers. Some respondents suggest that; if moré members of the
community could serve in a volunteer .capacity in the c]assrooms and elsewhere in .

the school; they would further better community understanding of the problems

faced by the schools. In addition, their involvement in schog] operations would

increase their own 1nterest in educat1ona1 1mprovement at the. 1oca1 Tevel.

4. Plan special cccasions. Interést in the schools and in educat1on could

be improved, scme suggest, by 1nv1t1ng members of the community -- botﬁ those who
have children in the.schools and those who do not -- to attend meetings,; lectures;

and social events in:the school buildings. As noted in another section of this

survey.report,; only one perscn in three across the nation attended a lecture,
meeting, or social occasion in a school building during the Tast year.. In ‘1369,

when the same question was asked;-.a slightly h1gher proportion said they had

ateended 3 1eceure meeting, or soc1a1 accasion in a 'school bu11d1ng

-

Prwvate '5chools, and virtoally all colleges and universities, D]an many
occasions to oring their alumni back to0 their campuses in order to keap them

intérastad in thé school: The public schopls could adopt the same policy to
their advantage, inviting not only alumni to attend such avents but members of
the community who have attended schaols in oteea areas:

5 =

Q . ‘ 33
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Aruitoxt provided by Eic:

for me - I hooa ycu enjoy them, too.

LAANT Ll i [ aIRY YR N Lobe } § feitved

Introductory Letter: -~ = = .

DEAT (parent s name)

each day ﬁhe tag wiii saggest somachwng for Yyou to do with

him or something he would tell you if he could put it into words.

Love Tags may suggest ''give me two kisses today" or perhaps

"you are my flrst and mést 1mportant taacher." Tags will be _

school year

Today; or one day soon,; we wlll prov1de a container in whicn you

and yaar ‘child can save the Love Tags at home.® You may want to

sdave the tag for father or grandmother to use with the child. Or .

ydd.may want to save most of the gags to use agaln - one a day -

during summer vacation. You might also wish to let your Chlld

choose one frow the container om Saturday and Sunday

A_so, th re may be a few days when you don't hr ‘e tlme‘ save
the T he next day. Preparing these Lov ;s has been fun

Sincerelyj

Querido padres:

Q.

e _ .. s T } e
Comenzando ho: ‘u nino o nina ira a casa llevando un "Herrete de;

puede hacer con el o ella o algo que el nino o _la nina quiera.

decir perc no puede ponerlo en palabras. Los "Herretes de Amor

_traen lago sugcrrendo como ''dame dos besos hoy .0 quizas sted .

es mi primera y mas impogytante maestra." Los "Herretes de,Amor

seran. repa*tldoq cada dia de la semana hasta et fin del -ano

escolar.
_ i ;

/
Hoy, o un dia pronto, su n1no o] n1na 11evara un bote* ‘para. su casa
para conservar los ''Herretes de Amor" en el hogar.i Quisgs pueden

77777777 o/
alzar tos herrctes~para que un dla abuellta o] abuelito puedan

usarlos con Yos nlnos. Qulsas quieran alzarlos para usarlos una
segunda vez-uno al dia-duranto elv8rano.¥£§hmblen qulsas qu1era

" escojer un herretcé cada sabado o domingo.

2
Huz{pocos de los "Herretes do Amor seran inapropiados para su

nino o nina, pcro si usted cree que uno es; cambie el herrete.

T4mbien, uno~ dias no tendra el tIempo- conserve ei herrete para

) - - —
otro dia. roparando estos "Herretes de Amor" fue un placer

para mi Eapgro que les gusten usarlos
Sinceramento;

36 7 _'v:

Amor" cada dia. Cada herrete trae algo suggriendo para usted que

B
el
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LOVE TAGS :

Love Tags were developed as a part of the Parent Education Training Project of
the Educational Personnel Development Consortium -D (P.0. Box’ 1300, Richardson,
‘Texas 75080); Dr. Angie Rose, Project Facilitator. The following infc w#g-ion

has been summarized from the manual, Love Tags: Parenting Fips for Par ® of

Preschoolers. For more information about the project or purchase of the complete
manual, contact Dr. Angie Rose, Parent Coordinator, Dallas Independent School

T~y
1T

District; Telephone Number: 214/428-3804.

LOVE TAGS .are like qift tags. Each one gives a short, positive parenting tip.
The tags i1n¢lude many feelings the child might suggest if he were able to express.

himself. The Love Tags also suggest activities to help the child's development -
1n,emot1onaT§W§g§g]]gc§ua1,'physica];,@ptié]; and self-help areas. Some tégs?§§g

written to strengthen the:self-concept of the parent(s).
Tell. About Love Tags. Meet with parents to tell them about tbve Tags.
Or;, you can write a Tetter to parents. An example of the letter used in the ’

- Parent Education Training project is attached. It is written in a-casual; non-

»

threatening style. The letter does not suggest that the parent must do Something,
but Teaves the use of Love Tags to the parent: The letter should not assume a

-two-parent home. You may want to rewrite the letter in your .own words or °
Spanish. o ' : ts ~ ) . S
R ) R R - /77”7
The Tetter mentions "a container in which you and your child cah savé -he Love ,
Tags." A one-pour -offee can with a Love Tag-sizgd slit cut_.into the slastic ’
1id was provided ~h.child in the PET Projec@l This container was usually ..

sused by the.chil: 2 the Love Tags. Many pa

[

s. noted that "we szved most
y.way .for the Love 72gs to

of the Love Tags.. 's important to provide-
be saved for anothe. day: A 7
S a ) )

S e - co e O e :
Give the Children a Love Tag:':Write the samg Love Tag for #h child in you '

group on construction paper or file ‘cards.. Write-the paren®ing tip as if tn
child were talking to the parent. A yarn loop on the tag can be quickly hooked °

:OvVér”a button or around the child's arm as the child leaves the center:

i

e

_Give each child in the group the same tag. Teil the children, "Today your_Love
“*@ég_says; 'I have two kissgf for you today'". : :

Love Tags can be-seM home with thé child- each day or two or three times a week-
Love Tags may be used on special occasionseor to announce special events; '
Love Tag Variations. You can also send special messages home. For example,
"Remember, we're going to th&®oo tomorrow," to remind parents and children ~ I
aboy,

pecial events™ You canyuse Love Tags tofsend a-special message home - s
bott-ani-individual ¢hild. For example, "Janie/said, 'baty' very clearly today."
Parents can alsg,use tove Tags to send message

{ about “he child to the teacherd -

T R : -
-panish-Version. The Parent Education Trainind
Texas where some.qf the children have Spanish-s

Project was operative in northeast’

peaking.parents. The original Love

ffTags,WEré,trah§1étéd into Spanisfv by a P.E:T. team member, Miss Francisca Guajardo

Bo the Dallas_Independent School District.: The SpanTsh Love Tags are given in -

Appendix E. The text; although:-not always translgted literally, presénts the
Same concepts as “he Engtish Love Tags. . oo ' S
samg concepts as “he ‘E;Eng:ms ve Tag | t\/ 8(5 . 7 o

. : . 7 95 o ~ 7-‘*?;5.
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~ Social Development

\l.O

-l

R

) o
|

¥4

1 Invite onéﬁ%f my friends to my - House this weekend.
2. Help me make a Spec1a¥ surprise, for daddy or grandfather today:
3. Let me-dress- ~up iin your old c]othes today

4. Let's have a_"tea party" today:

g. Ask -me what- I did at school today.
7

8

Fix a place - a box or a shelf - for my "special treasures” today.

Fell e what you did today.

Show me a picture of you as a baby .

Let me help you set the table today.

0. spend some time with-just me today. . o
11. Tell me I'am special’ today. e

12. - ket's draw a picture of me today

13.< Let me tell you something that made me unhappy today
14. Te11 mg something I-did we]] today.

Phys1ca1 Deve]opment/Se]f He]p Act1v1t1es -

+Praise me. when I remember to flush the toilet taaéy;

1. Play catch with me for a few minutes ‘today . o
2. Help me brush my teeth<today: ' o g
3 Sk1p with fie-today. 3 R N
4. Let's walk in_the ne1ghborhood today: e

. 5. -Watch me run fast today: ‘ ‘ S
6. P1ay chase or hide and seek with me today N S
7. Teach me :to blow my ndse today: 1% il
8 — .
9.

1,7 Let me try it by myself today.
2., Give a hug taday:
3

Walk with me to school or to my. bus stop. . Y s

Let's derexercisés" together today. %
Get me 4o bed ear]y enough tenight so-I'1] be happy to get up.

. »clothes. L-x,m"” - _ T
13: ket me p1ayfogtglggftoday . . ‘ ,j .
14." Get me a big cardboard box today and show me how to get in", “under”,

"behind" and "on" it. = N

155 Check to see 1f I am eat1ng the r1ght foods. .

3. Praise me tgeay. . ‘ , -
4. Tell me that you 1ove me. today
5. Tell me something yQu_like about me today
6. Tell me how Fam. special today.
‘7. Llet me be myself today. *
SR )

Y o R e /_TP -~
B S - & "\25 ] -\' _ . Er;
.o o £ v . /
F - - - = <
4 - N

\X
L
&/
\\‘ .r

Show me how much ['ve gkown by letting m? try on a p1ece of last veals *

X
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L dl
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o - MASTER LIST: LGVE TAGS

[.. Improved self-image for parent

I have two kisses

I love you most of all. -
tet me give you a big hug today.
I want to be 1ike you. _

I Tike i1t - when I can help you.

kisses for you today.

£
S

You are my first and most important, teacher;
E [“Tike it when you turn off the TV and Fead'pg me. « -

I like it when you listen to just me. - - S R
Today tell me about when you were little. '

00~ OV UV S LD P —a

11, Language/Cognitive Development

Teach me a new word.today. - . ‘ ' I e

-Teach me ‘the names pf the ‘foods we will eat tonight.
Show me some big pictures in a magazine today. *

Encourage me to ask for things in words today. ‘ . .
Read me a story today. I c

- »Sing a song mwith me today. | :
s - .Let me . tell you a story today. . D ‘ ' W ,
: QW& something: red today. - ’ '
2ack me my whole name today.
pERgEEErgme your whole name today:

A1 Tell,me my address today. - S - L
12. - Let's count blue cars*When we grive today. < L
7213, Let me draw & picture today; and tape it on the wally -’ S ~
e L%;i Show.me thrge things that are round today: ‘-

15. Play a gqgé with me today: -

»

[I1. Affectivé/Emotional DeVelépment T B .
B T R CT oy B Tl
Tell me thdt you love me today: - Sy “f:;ﬁ
Rub my back at bedtime tbnight. ., ' -~ & _
Sit down_and listen and talk to.me for five minutés today, g
Answer all my questions today: <y - . . . = éel S
Tell me when it's "almdst” time for bed tonight :so-I can get ready.
Tell me I look nice today. . = - - ° IR
Love me just the'way I am today. . {

QO 1005, TV O 510D . D). —.

. Help me tell you about what made me angry when' I, af angry.. ¢ T h
. 3. Praise me when I do_something good and try td.overlcok sométh#ﬂg bad: x%,
107 Show pe the color of ‘my eyes and hair taday, - . C : e
.*.Be_pé¢;entwjth'met9d3¥ - [ have miuch to learn.

Today ask me what I wamt.to be when I grow -up.
Show.me a picture of me when | was a baby.
Try to understand how it feels.to be Jlittle.

v

Help me put my gomd-and- bad feelings into words..
, RN v o * ' . co :
— s - &lj - . - - i -
™vom: tove Tags: Parenting Tips for Parents of Pi«'éé;ﬁéﬁlég?,; L
Parent Education Training Project Educational Persolrel Development ansortjuniE% -
a Developed pursuant to a grant funded by the . OFffj of Education (Special -
Programs ) : . | e - 1‘3 o (.

=
.
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47. Dejeme ser mi mlsmohhoy s

48. Digame de usted de cuando era pequend.

49; Eﬁéénéﬁé tres cosas rojos hoy. .

50 Digﬁme que me veo bien H6¥ / ' _ ; -
51. Enseneme u%ﬁ Eotografra de’ USCediéghndo era nene. ' k ¢ A
52. Juege cazar o juego de. éSCOﬁdltE con migo hoy: ) RN

53. Ensencme todo mi nombre hoy.

54. Quiereme asi “zomo soy hoy.

55. Deme una preferencia’ entré dos comidas cuando "salemos a comer."
56. Sea un 'cabaitlo" y dejeme montarle hoy. - ° Y

ﬂ57 .BIgame tho su nombre hoy.

e Ee dec1rke 1o que. me _hace enojado_ cuando estoy enOJado.
ayddarlp a poney -1a iéié hoy . :

Beltemie a sonarme mi nariz ‘hoy.

Lleveme espec1almehte a la bihlloteca, at Jardln zoologlco, o al pargue este

- fin. de Semana.

5 67 Alabreme*tuando hago algo bien y trage. de tolerar lo malo.

cL 630 Pase tiempo nomagy con migo hoy. BN

g

%

80
B

Bs. Alabreme,éﬁéﬁdo recuetgo saltar el agua del escusado:
65:' Vamos a dimpiar mis didos hoy.

~ 660 Véﬁ&i a contar todeos los automoviles azules hoy cuando vamos de §55§5z,,' : ﬁ@ﬁ
67 Enseneme los colores de mis ogos y de. mi pelo cuando memiro en el espejo SO
.. hoy. | : i - v . , '
68. Vamos a dibujar un cuadro de mi “hoy: L “ (@

%5. Ande con migo cuando voy 'a la escuela o hista el alto del camion p
; la manana. - . . : . L
oot R - - ¥
Ri?Jeme jugar afuera hoy ] C e u
egaleme algo espec1al por mi buena ccnducta esta semana.
v ’72. Degeme ‘Hecirle algo que. rio e agrada hﬁ? - R e
% 73. Vamos hacer ejercicios 1o§,d§s 3untos hoy. ) s e : ' )){

743 Estoy creciendo rapido-fijece si @mi zapatos todavia me quedan. S
,,,,, N s

75 Sea paciente con migo hoy—tengo mucho mas que aprender. -
76, Digamé de algd que hice bien hoy ¢

\ -
k77. Pongame en cama temprano hoy por la noche para que no este cansado en
, la manana. ® X ) K
78t Dejeme angarle a cocer unas gaiiétéé éﬁ él hétﬁﬁiparé teper algo para

;

; comer ¥y oler. - _

;7¢ Progunteme hgy que es 1o que culero ser cuando ¢resca. _

8" ~eme. como. repartir hoy repartiendo un dulce con migo. . i
3 e lavarme las manos y migajar una zamahoria para comer: hoy.

: 5e un jﬁégé con migo hoy. Le e

8 aaeneme un retrato de mi cuando era un bebe: C . o

- 84. tnsenéme a conte&tar nuestro; telefono hoy.

8§5. Deme dea omer un buen almuerzo . en la menana.

36. 'frate—de comprcnder comQ -se §iente cuando uno” es

87. Fﬂseneme treg cosas que i‘h redondas hoy.

Y3 - 7,,
8. Ensenenie qu~ canto c‘n—ﬂcT haciendome trdtar la ropa

39, ~fuﬁ3me a ooner mis ‘bu 'os y malos sentlmlentos en palabras.
90. _fhmos a dibufer un cuadyo oy y.pone: )

1Vaﬂos a ‘tener ,hoy o ,,,,LM
S;gf'q'Jcce .s1 estoy cqnlento las co-idas mejore
’Dtgjne la dixeccion de 13 casa: hov:

5 94. Compreme un espejo pequeno pura mi . uoT o -hey. .
- 95> atgame qugrme quiere. hoy§ o -
96. Fijese quqdpsto; comicndo ﬁ omidas verdgdh? )
97, \dnLL: una @ﬁcxon Son migo héw R i( - o -
) (R -
Q ]OO \~ .

ERIC

Aruitoxt provided by Eic:



Herretes de An.r
. ,

Tengo dos besos para usted hoy. _ . -
Enseneme una nueva pdalabra hoy.

Digame hoy que me quiere. : ' _ : C
Invite uno- de mis amigos a mi casa este f1n de Semana. -
Juege pelota con migo por unos cuahtos minutos hoy ' —_—
Dejetie tratarlo solo hoy. ‘ .
Te guiero mas que nadie. . ’ o
Digame hoy el numero de nuestro telefoné - < C . o
Soveme mi espalda esta noche.

- 10, #yudeme hacer algo especial para Papa o mi Abuelo hoy:
11. Ayudeme a cepillar mis dientes hoy.

(Yo ite <3h N T e \SN W, THF cSiN DS N NO QTS
LI

12. Demeuun abrazo hoy.

_ig; Enseneme los nombres de. las comidaq que comeremos esta noche ]
14 Dejeme darle un-gran abrazo hoy. R T {
15; Slentgsg\y escucheme y hable con migo por cinco minutos %oy \\

16. Degemegﬁésmlrme en su ropa vieja hoy:

17. Necesito ina cita con el médico?

18. Alabreme hoy. = : o - ;o e TN

19. Qu;ero ser comoig§§g§£ o ' . - . g; {

20. an=neme ynos retratos grandes se un revista hoy. -~ i S ;y ~

21, Contestemgigodas mis preguntas hoy. N : ‘ : BT

22, Dame una caja grande de carton hoy; enseneme qomo meterme dentro," como '

"ponerme debajo," como "ponerme detras," y como ponermeqarfiba" de 1la caja.
_Necgsito una cita con el dentista? - L . P Y

24 4??sﬁe agraddmcuandg le ayudo a_ usted. . B ' - )

25, ﬂAnlmeme a. pedir cosas en palabras hoy L T v
"27. Algunas veces no me Siento bien—ayudeme a ‘;we ‘bien hoy. ,
'27 Pregunteme lo que hice en 1la éscup )a hoy ’ ) . ’ -

Defie un bano'ge espuma, hoy :. w X ’

79 Dlg&he algo ﬁue le. agrada&é wi hoy;;%f-; : Y , - ‘

. 30. Usted es mi- primera y mas Importante maestra _ . T
31. Lleme una historia hoy: ' T e ; v
32. Dejeme! féﬁfééeﬁﬁar\mi edad hoya - -A __ AP C ‘L
33.  Ponga Gafiogde #d ropa fuera en 1a manana y dejeme escojer lo que me(y,

. quiero poner. : Y : N . SN

34: g Salte con mlgok;hoy] ) % 48
35. Tome una fotografia de mi hoywgy L a L )
36., Me agrada cuando cierra la télevision y me lees ;7) j - ‘veﬁ's ﬁ:ﬁ ;;1
37. Cante una Carncion con migo hoy. = S, e 7 N
38. ‘Enserneme que me cuiere. ayﬁdandoS;;;:;%pdgggr. \ < 5 5 g
39. Prepare un luger una caJa 0o un anagggi~para mxs \tesoébs es<gnlales 72 - .
40. Vamos a dar,uyn pasecgor. la vecindad. ;= P . B

B Me agrada zﬁ?ﬁ" D me at:ggde nomas a mi: L;f‘ e S . 3

ST Déjéﬁé dec irle historia_hoy. E .7 - -

44: " Digame cuandd¥, /casz cercade la horaf e
45. Digame que hlzo hoy pdr el dia: - o
46. - Mirege /gr,er rapido hoy . ' : LY -

pEES
=R
r

ot Dy o - -
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THE INDIVIDUAL EDUCATION PROGRAM m,—:e;

The individualized education program is the management tool which specnfnes the child's unrque

educatronal needs annual goals for the child; the services allocated to achieve the desired results

[ v

and how the effect\veness of the program will be determined.
The Federal ‘réquirements as set forth in P.L 93-142 fgr thls Chlld management tool may be divided

1nto two parts: ' ‘ : B2

1. Thesewequrred to be presentata meetmg dunng which the IEP is developed s
' e A representative of the local education agency or intermediate educatronai unit who is quali-

fied to provide or supervise the prqusaon of special educatlon G, s
The teacher or teachers of the chrld ,,‘ : et PR . G
The parents or guardlan D

Whenever appropriate, the child.

&
T erel e

. 2. The specific content ze ments ofan vndlvrduahzed educatlon program: % @
- o A statement of the éhild St present level of sducational perfdrrnenee R
&\ ‘ o A statemenit of annual goals, including short term instructional objectrves G
5 & A statement of the Specific educational services to't be provided.. ' e b
"\ : e The extent to which the child will be able to participate in regular education programsh
' «# The 6r61ééféd date for initiation and antigjpated duration of such services.* . * ; -

. Appropnate pbjectrve cnterla evaluation procedures and schedules for dete
least an annual basis: whether instructional objectlves are belng achleved -

— . L N L «y

v R - = Secfion 60 v
i .

If a child has a unrque edygetxonal need that requnres specnally desudned mstructlen
educatronﬁgregrerp as defined.in P. L 142 must be déifelo ed to link the child wit
needed spemgleducatlon and reIatzd services.
\ aPOIA each state education agency

fﬁthe appro@nai

\ g related seric

ividualized education program
servrces to the chrld anary ress

rogram régyjrements of P.L. 94-142 rest

-~ will be DFGVIded to all handicapped children i /

regardless of what |nst|tut|on or agenczﬁdlr ct

biliti-~ for carrying out the individualizey education'y _
eacr \ocal ediycation agency,who may in tdr‘h*bﬁ responsible for further coordlnatlon with lnstm:mons 7

.and agehcn{rovrdrng educatron ser\‘/(nces to(?{andlcap’bégchrldrgn.

N \, ' - L
\fF\\/k/ - B TheCounc:lfoerceptronalChlldren s i

) Al 920 Assocnaﬁtro{‘n Drlve

.;?f

- e ) -
C- . '; ~




LR e O e R

pi Jf,_i., ;; Depantment ﬁP‘Speé1a$“7_‘”

/‘ ’ IR "fil CL
@%RESENT LEVEL Qmmo‘gws S 2

- . » ,. . ’/,7 . U}({(‘ f?ﬂ‘- /nC[(.r.€ t}-&wzg
2- ua' “otor 7( .4 age e u1va]ent
-Y g q

graggmequr algnr

peart zoa gegggglﬂqiﬁgqgg_ggu1¥a1ent "+ spelling_ [,
>oc1a1/Adapt1ve I age equ1va1ent o ﬁéadih',>'”

AAAAAAAIoglmnrnie,baslc sncht vocabu]arv
:=._1-

™ 7
o —— e ]

To 1earn bas1c addition and subtract;gn facts N

R - R ",If\z: ,,I,,,,, ,,17‘,4’::; ,\
o e=};§x-- -4 Person "3 “Evaluation ngjnn}nglah

Servites. ‘Responsible Subject Areas Method Ending Date
Special Edycas|. all.academic -. | P. 1 Af October 5371t
tion €lasg areas | W, R.AT. to May 1°7°

N
Regular Class |
speecn/

'tangu59é .

ivca] 8 '
apyL -
/‘ - -

3cbu:g£1ona1
Eher L

,,/

” ,,,.,,, : o R ‘\'\ " W'—,
dayl - Math : o ﬁc.i; N -

ang

\)4 -l A Xaa At ) T =iz =




INDIVIDUALIZED EDUCATIONAL PROGRAM | : ]

4A
MASTJEH 4: Wntmg lnstructlonal Objeetwes \
()l)Jeune after gompletme the a&nvntles on these pdgCh‘ the participant will be able to formulate four out of
five behathioral objectives for a child in his/her classroom \
é'g% _ S
A tall order? P'e'rh'a”p's'. Let’s examiine the comporents bfan objective. . , . &

«Why ° Whatis the intent? Why do we choose this partlcular activity for trammg”

A .

What What is the content? What do we want the learner to do” What k of behavior do we warit to

observe? 7 7 %
How Learmng@ile How cah we present the lask 50 that the learner ’ |ll bcable to :i'clilé'\"esn'ccé'sfs?
When  When will we know that learning has occurred? '
- —— - oo -
Which phrase tells us more about the intent of the behavioral objective? ‘ hE | 5
) , I oAt the and of this activity; Luis will be able. . i |
i 2 u\fter workmg on the lafdguage'r master with five common noxﬁ . A
‘nght you are; 7 m 2. The language master will help strengthen Euis’ artlculatlén and e*cpressmn skills: ~lt 1s
also keyed to hls learning style. . _ S .
Which phrase tells h’iiW we can determine what Lii‘ls has learned? i - ; L
\f,‘l l. Luis will articulate the five nouns.... o . - RO

Luis will know the five nouns. * : 7*5“%5‘

out of flve HOUﬂS

ﬁWEll and good,>but what happens lf I:msf&%\a{snal learn r" Th\é\how—-learnmg Style Howﬂéa@élad we/th\el\ -
\h\te this objer:txve9 B ! . S S . . o “{‘
\2/ \he mlght wam l:is to p'oin;t* rather J N .:%
3. If Luis’ strengths B L

Copvriqm Z 1978 Callndustnes lnc .
N

‘ R . [N
\)4 ',,\‘:L 0 -

‘ D AN v S
ERIC

Aruitoxt provided by Eic:



No

(]

. Ye , B )
: ‘6. Does he assoc1ate what he teads with
his 'o'wn'.experlence9

|
|

VI. Word Analysis

1. Does he use context clues?

_ % Does ne
;' Z—— 2. Does he make use .of picture elues9
' _—.  —= 3. Does he use structural analysis? :
— —-_ 4. Does he use configufitien clues? -
‘% 4~ ___ T 5. Does he apply Phonetigs g¥gncipies? -
©  —= ___ 6. Does he sense syllab, : e
s+ __: ___ +7. Does he guess at. wor . |
VII. Phylsical Aspects of Readlng o ;/'
T R - How many flxatlons does he make’ per @
= \\'. llne ’ . . oI
—— _—_ 2. Does he haﬁé an accurate féE&fﬁ sweep
. movement?
) —_— —. 3. Does he point as QE reads? i
7 ___{( _._ 4. Does he move his head? - . _ . : :
— ___ 5. Are there any Qther bpdlly movements’ -

. -~ ___ 6. Does he move his lips? o
b . L 7: Are there any indications of lnner ‘ o
¢ . S . ) vocallzatlon° : - ST .

' —_'s — 8. Is the:pgsture good? T R
~——~ -—— 9. Is the book held about 16 incHEs from“ &
] : ' - the eyes?'. S y i
o — . - 14. ,Does he hHold t&\\poof at the r ht ‘ 5,,
< . f‘*: ‘} angle. - P a,ez,,lzﬁ ' <
fl - 7" .. - T i jj" s . %\ . . E
VIII. Mechanical® Asneqts of Readlng ’ L) “%if; S
G e I A
S 2 T i 1. 1s He a word by-wor§75§§§gr° B! Yol
" .. ___ 2: -Does he.mpke.substitutions? . . = j '
. __1! 3 _ Dpo€s he ma&e omissions? .. " . - -
P rf;;;; -4;' Does he mispronournce. wWOrgy . < E
TS ST s Does Re have wevergalsAA \|V : SRS
) e— ;i___ 6. Does he\répeat words? .Y \ .
N S -t . 7. Does make regressicns? | .
%&JX . &on cent atlon\ P 7 j( o . ¢
Toessia o Is he’ﬁbie Eb concrﬂ "N .
£ T ____12 eaSLlY/dlS I .-
A "1 7‘ . acthLtles’? -
/ o es he show expre } .
his® 'face whilé k e oo
Ubes he:lack- lntQ;est’ ] o
Doegfhe. have .ppor, skudy :
_Doeg He-have a pléﬂ%for workiy '
' Hwersevezapce° o
- i » "g LT
7;;,3/,' - ¥’ 5 -”
‘ Qo » )T



I
<

Tes  No

I. R@ad*ng Attltude

i. Does the child WItH&*aW from r=ading?
2

___ ' 2. Does he sesm to have an emc:i~na&
L 7 disturbance? _ 7
, 3. Does he appear attentive? ; _
. — 4. Does he enjoy ading? o
... —— 5. Does he DEoJec§E 1‘»;§§b reaz:ing?
Tl - 7/ior Status - ‘ " LT
g d Y L2
1. Does he show Self-central’
2. Is he overlyjsensitives .
3. -A‘eﬁhlsfsoqﬂ'l adjustments sat*s— 5
o factory? ~ @3, . - ..
4.  Are there "y‘fééfs or ta nSLOnsa I -
5. '‘Does ‘he see Eecc%iiblon and ‘reaction.
~ frem others : .
6. Is he timid/ or shy?
7.' Is he coopérative?
' 8. Is h%;éggr;551ve:
ning Status A ‘o ' ‘ 'P_;
r oy g
1. Does he gra IHeas *eadlﬁv N
2. Does he have' é 565 *memory Span?

3. -Does he jhave the abillty' for !

) visudl#dation? /. - 5 )
4. Can he follog di zécglons’ ‘ Lo
5. 'Is Hé Iﬁgg-natlve aRd dees-he sHdw.
intt*éEzVe" ' P RN
\. AN ; \ .
13 is

;. \ . - ’—\\ A a‘ 4
a1 Dces he ha@% coc& VISIOV
2. @oes he hHave sEtisfa

acuitvi 7‘~«% ¥
enSLOn ? A T
Lon Sces he understand what H

2: ~ poeg he remembar what ne
3. /' Does he have the éb‘i*:

. 7 judgmernz3? - R
- S5 —— 4. Is he abie to . drnw corc*as;uns° - 7 gf9” 
{ LS ii i S5¥ :Doas’ he orcan;ze what he- Teads? v g - sfg S
1,d FrnT T g: - ST o '¥\\?iE “é S ﬁnL*A;
PN YL : . S 777:—\; R Tyt Dy sRTy
Io I?mé, 2tign of. :he Incwvxauai:zed ?ducat*on;?:Dctzmwggghgeac*cr stﬂrs ective B
. 7é 'éét'oaed by mlj T C::andal‘;. a.nd i"tne Mid-zasc f:?i-'onal : souw_-e ~e rter . _ft:
~ in ¢ooperation- with the gxceot_oqjl u&lidrenfsuec-ai ?rog;ams D‘ffflc ‘ - ?7/
: s S ‘ P : [ - L
Qo - aa . 107 - -« - '
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) ’ N
b ‘° %X. Reading Rate
: Yes . No o
. . :
- : o 1. Does he read zalterlngly when he
o ' ) : S reads aloud?
” ' Lo 2 -Boes he read at an average rate in
CER ‘ o 51lent reading.
. AN

Ll

Teacher's Summarization

\

1. Test given and date

) § Achlevement, fggelllgence, visual and Audﬁtorj
: ® Hand and Eye Dominance W
® Interpretation of Test scores o -
2: Diagnosis g , o+ o
3. Amelicration . e - - T
A - T . Sty | ' TJ
* ' 4. Prognosis& . W ' %

ERI

Aruitoxt provided by Eic:



'

NAME OF CHILD:
DATE OF BIRTH:

L2

I. REASON FOR REFERRAL

R ~ II. BEHAVIOR IN TESTING SITUATION -
C T UITI. TESTS ADMINISTERED R .

fV;' TEST FINDINGS AND RESULTS , ' 2

Vs EEARNiﬁQ STRENGTHS AND Wﬁkﬁﬁﬁéééé C 3

B 4 41 3 SHMMARY : S e e g .
© o vins REG@MMENBATfBNS S . B

oLl I ’ R e N _
'VIII, SPECIFIC EDUCATIONAL RECO o

: , o ®o — )\ ‘strategies;’ R [

i suggested <

s ‘ . — mafgex"z.gh/l
7 , : . A -
, N :
g - @ o
B ; . ¢
.'.(’;’ - . . . * Find \
4 . A L
& — N s A AN
i9 ? L/ /\ - AR 4w
g {,QLQ.;; hf, .: »*"“;"TV R » it o 3y
i ) : e =y oo,
“ ¥ 7.‘/“: v ‘,',ﬂ 3
- ‘ ¢ i . & M 25 . |
DS 1 » - -
S B : v T :
% : . 3 : F.
% - o \\ ;\
v o y /
p ~, - 4
777(‘»777777”/77 ‘ I'd ) \ \ ;,ﬁ . ‘ 7_“/",
. ggptementaﬁion 5f the Inlelduallzed Education Brogram: A Teacher's Derspéctive
/fz developed by Emily #. Crarndall ‘and the Mid-East QagmonﬁI/§950ﬁéEg_céhter' ' )
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Southwest Educational Development Laboratory

211 East 7th Street, Austin, Texas 78701

12,476.6861

Cha
sta

Neg.

. \
 POSITIVE COMMUNICATION

nge Eﬁéééﬁé@éfi‘\yé statements (what not to do) into positive
tements (what to do).

Bon't slam the door. .

Pos:

Neg.:
ROS.

Neg:

Don't make SO much noise.
That's not how you use the pencil sharpener.

Don't make so much noise with your chair:

 pos:

Neg:
PoS. -

Neg.

1 |

Bon't yell! or Stop yelling!

Cb

S

Don't leave a mess.

PoOS .

Neg:

Stop fighting over those crayons:

Pos:-

Neg.

"Don't spill your milk. g | .

505.

Neg.

Don't wet your pants.

POS .

Neg.

Look at how sloppy you have left those blocks--what's the matter with you?

Pos :

3 : = | \; -
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